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CHAPTER I
IMPORTANCE AND NECESSITY OF CHRISTIAN EDUCATION
FOR BEGINNERS
"Suffer the little children to come unto me, and forbid them
not: for of such is the kingdom of God" (Mark 10:14) were the very-
words of Christ, rebuking the disciples as they argued about the ap
proach of the children to Him. He put them in the center of the group,
emphasized the importance of child-likeness with regard to the entrance
into the kingdom of God, and blessed them.
In keeping with this, Christ's attention to the children, this
thesis will seek to explore what Christian education has for the little
children. And the scope of its treatment will be limited to pre-school
children, i.e. , beginners. The term "beginner" refers to the age
group from four to five years. This is the group normally known in
a secular term as "kindergarten. "
It may be argued that the term "beginner" in its strict sense
may not apply to this age group as the process of learning calls for the
earlier start. However, the term may be considered applicable to this
age group in view of the fact that in most of the churches it is at this
stage that a class session as such is introduced for the first time in
2children's life.
The importance and necessity of Christian education for this
age level may be understood in terms of his physical, intellectual,
emotional, and social developments. Each of these developments
presupposes its previous stage of development, and this process of
development goes on through the human life. In this respect Gesell
says as follows:
The cycle of human development is continuous. All growth
is based on previous growth. The growth process therefore is
a paradoxical mixture of creation and of perpetuation. The child
is always becoming something new; yet he always summates the
essence of his past. His psychology at the age of five is the
"outgrowth" of all that happened to him during the four years
after birth, - -and the forty weeks prior to birth. For all the
past was prelude. ^
This concept of development or growth provides an imperative
for the Christian education of the beginner from the human stand-point
in the sense that religious or spiritual outlook of a child's life owes
itself to its previous education or training. Moreover, in this process
of development the beginner's age level has a strategic place in that it
is a formative stage in human life. A well-known statement by a Roman
�lPauline Hargis and others. Teaching the Beginner Child
(Nashville, Tenn. : The Sunday School Board of the Southern Baptist
Convention, 1948), p. 17.
2Arnold Gesell, The Child from Five to Ten (New York:
Harper and Brothers Publishers, 1946), p. 43.
3Catholic may be recalled at this juncture: "Give me a child until he is
seven, and I don't care what you do with him.
"3 So then, it follows
that, if a child receives a well-planned Christian education at this age
level, it has an invaluable potentiality of becoming a stepping stone for
his future spiritual experience and growth.
If the importance and necessity of Christian education for the
beginner is thus proved, definition of Christian education itself may
need to be cleared. Jaarsma defines briefly that "Christ ian education
is education in Christ and presupposes a certain relationship of the
person who receives it to Christ. "4 It also should be noted that Chris
tian education is controlled by its aim or purpose. According to Murch,
the aim is defined as "fitting man to live in harmony with the perfect
will of God. "-' It is in terms of these definitions that Christian educa
tion for the beginner must be dealt with.
Christian education for the beginners then will be considered
-'Lois E. LeBar, Children in the Bible School (Westwood, N. J. :
Fleming H. Revell Company, 1952), p. 25.
'^Cornelius Jaarsma, Human Development, Learning and
Teaching (Grand Rapids, Mich. : Wm. B. Eerdmans Publishing Company,
1961), p. 57
5james D. Murch, Christian Education and the Local Church
(Cincinnati, Ohio: Standard Publishing Co. , 1943), p. 31.
4as extensively as possible in terms of: Psychology of Beginners;
Home: An Agency for Christian Education; Church School: An Agency
for Christian Education; and Means and Method for Christian Education
Each of these topics will constitute a chapter.
CHAPTER II
PSYCHOLOGY OF BEGINNERS
It is a psychological truism that understanding is essential to
man's well-being. In order to live a fuller life, one needs to under
stand his world and his fellow men. Though this human under stinding
may be limited, it is important for parents to understand their children,
and also for teachers to understand their pupils. ^ This truism is at the
same time a starting point for considering Christian education, for it
is its purpose to understand characteristics and needs of children, and
to lead them to the knowledge of Christ the Savior. So then, it is the
purpose of this chapter to consider the characteristics and the needs of
the beginners.
I. CHARACTERISTICS
Study of a child's characteristics involves the recognition that
he passes through various levels of maturity- -physically, intellectu
ally, emotionally, socially, and religiously- -which may or may not
'-Cornelius Jaarsma, Human Development, Learning and
Teaching (Grand Rapids, Mich. ) Wm. B. Eerdmans Publishing
Company 1961) p. 22.
6correspond with his chronological age.
^ The level of maturity is not
often parallel to this chronological age. Of course, no two children are
exactly alike in their growth. "There is no average child.
" There
are marked individual differences in each child. And at every age each
child has some capacities and some limitations. Each is developing
according to his individual pattern. And it is impossible to picutre a
typical child that corresponds in every respect to a certain child at a
given age. However, widely accepted age norms of development and
behavior give parents and teachers some understanding of the matura
tion process.^ In this sense children of the same age are more alike
than they are different. Accordingly, in order to give more accurate
analysis and description, it is mandatory that the beginners be divided
into two groups according to chronological age, i.e. , four-year-old and
five-year-old, and vidll be considered separately.
A. FOUR- YEAR- OLD
Four is not a baby anymore. "Still little, he wants to be
Committee on Religious Education of Children, Goals for the
Christian Education of Children (Chicago: National Council of Churches
of Christ in the United States of America, 1945), p. 2.
^Margaret Bailey Jacobsen, The Child in the Christian Home
(Wheaton, 111. : Scripture Press, 1959), p. 17.
4lbid.
called 'big boy' and she wants to be called 'big girl.'"-' He is bursting
with energy and needs to move. He can almost but not quite dress him-
s elf. He can almost but not quite play with a group of children. He is
almost but not quite ready for school.
^
But he is learning every
moment- -learning from playmates, parents, and every one he comes
�7
in contact with. Consequently, he is a challenge for those who are
concerned with his growth and learning.
Physical development. Four is the period of rapid physical
growth and great restlessness, in which his muscular co-ordination
Q
improves rapidly. His arms and legs are growing so fast that all
growth seems to be concentrated there. "Baby fat" is disappearing
n
as he increases noticeably in height.
He shows improved skill in using his muscles: running,
jumping, hopping, and climbing. Yet his muscles have not developed
enough for prolonged concentrated use, though they are in the process
Years of Learning, Ages 4 and 5 (Elgin, 111. : David C. Cook
Publishing Company) p. l.
^Jacobsen, op. cit. p. 73.
7
Years of Learning, Ages 4 and 5, loc. cit.
o
Harold C. Mason, Abiding Values in Christian Education
(Westwood, N. J. : Fleming H. Revell Company, 1955), pp. 107,108.
^Jacobsen, loc. cit.
8of development. He can manage to put on and off his own simple
clothing. He can do some representative drawing such as a man, a
house, an apple, etc. When he draws, he does best with large paper
and large colorful crayons.
Moreover Four must experiment to know his own capacities
and limitations. He enjoys using the skills he has already learned to
carry out an idea; but if it does not work , he tries another one. Often
he tries jobs too big for him.''''
This energetic Four still needs a nap or rest in the afternoon
to relax. Furthermore, his body is quite susceptible to childhood
1 o
diseases and his eyes and ears are easily strained.
Mental Development. Four bubbles with mental activity: this
is seen in his abundant use of words and in his flights of fable and fancy.
He now understands from 1500 to 2000 words, but he uses only about
one-third of them. His vocabulary increases with new conjunctions,
adverbs, and adjectives. In his conversation he uses new words or
phrases such as "maybe", "I guess", "not even", "really", "suppose"
lOlbid.
''ibid. , pp. 73, 74.
12 Years of Learning, Ages 4 and 5, loc. cit.
1 Q
"I hope", "I bet you can't do this", etc. He even shov/s his develop
ment of a time sense. He says "now- -before ", "I will do something
different", or "When I was little. . . ", etc. He thus uses past, pres
ent, and future tenses, although it is still limited. His language is
also built on sensory awareness: to him things are cold or hot, pink
or green, heavy or light and large or small. He likes to use new
words, even though he does not fully understand their meaning.
Furthermore, the words fascinate him so much so that he can memor
ize with comparative ease, even the meaningless phrases. Yet he
quickly forgets what he has memorized.
Imagination runs high during this period. Four lives in a
make-believe-world, and in this world anything can and does happen.
He can pretend to be any character he wants to be. His imagination
is so vivid that he often cannot distinguish between what he has imag
ined and what has really happened. It is also common at this age to
have imaginary companions. Girls usually have dolls for companions,
and boys some toys or animals.''^
'^Arnold Gessell, The Child from 5 to 10 (New York: Harper
& Brothers Publishers, 1946), p. 56
~
'�'^Jacobsen, op. cit. , p. 75.
1 r
^^Years of Learning, Ages 4 and 5, op. cit. , p. 3.
^^Jacobsen, loc. cit.
LO
The child at this age is a questioner. He is curious for everything.
The discovery of his enlarged world and his own personal relationship
to his unfolding life leads him to ask his never-ending questions - -what,
when, how, and why. Questions are usually asked for information, and
they reveal his need and indicate his readiness to learn. Consequently,
the encouragement or discouragement of his questions by an adequate
or inadequate answer will affect his learning and also his personality.
Because of this fact, all questions should be recognized and answered
1 7
simply and truthfully. If the child repeats the same questions over
and over again, he is either in need of emotional assurance, is making
a bid for attention or is still puzzled.''^
Moreover, the child's attention span at this stage of life is
still short. He constantly moves from one place to another, from one
activity to another.
Each thing he undertakes he does with unrestrained enthusiasm,
but he tires of it easily. Yet he never admits to being tired and
bounces back quickly after brief rest periods to more "doing. "
For he must move. Activities should be changed often because
his interest span is short.
Clarence H. Benson, An Introduction to Child Study (Chicago:
The Bible Institute Colportage Ass'n. , 1927), pp. 109-111.
1 Q
"-"Jacobsen, �p. cit. , p. 76.
'"^Years of Learning, Ages 4 and 5, op. cit., p. 2.
nEmotional Development. Feelings of a child are often more
prominent than his mental activity. In fact, his emotions are just an
20
inner aspect of all his physical, mental, and spiritual life. In this
respect. Four is quick to feel the most basic emotions. This point is
well expressed by Jacobsen.
Young Four's emotional experience is rich and full. He is a
person in his own right. With his increased sense of the future,
he shows hope and anxiety. Because of his increased understand
ing of custom {the ordinary) and routine, he recognizes the unusual
and he shows astonishment. He compares himself with others and
evidences envy and some sympathy. He is becoming aware of any
defect in himself. He sits in judgment on himself and shows shame
or pride .
He may become easily angered, burst into tantrums, or hit
or cry. He does not cry as easily as he used to when he was smaller,
and he learns to get his way by asking. He shows his love for those
who depend on him, such as pets or younger children. On the other
hand he may become jealous of a baby brother or sister, or perhaps
22
of a playmate who owns something he would like to have.
Fear is an outstanding emotion at this age. Some fears are
part of the growing up process. The child should have fear of real
Alta Mae Erb, The Christian Nurture of Children (Scott -
dale. Pa. : Herald Press, 1944) p. 54.
21
Jacobsen, op. cit. , p. 78.
22Years of Learning, Ages 4 and 5, op. cit. , p. 4.
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dangers that he understands and anticipates. He should know that fire
is hot and dangerous. He also has fears, equally real to him, that are
an outgrowth of his vivid imagination. The source of this fear comes
from the horror stories, threats, harshness, and punishment in the
dark. Fear is .contagious and so often parents unconsciously teach
their children by showing their fear for particular things. 23 ^he
child's natural fear reaction to loud noises may become accentuated
when, during an electrical storm, parents show their fears.
Moreover, fears learned at this age may persist long after the
original experience. This is illustrated in a very interesting manner ,
again by Jacobsen:
Helen recalled: "When my little sister was about four years of
age a visiting aunt wrote in her autograph book:
Rosaline, Rosaline, in the tub,
Mother forgot to put in the plug.
Oh my body! Oh my soul!
There goes Rosaline down the hole.
For years afterward she would scream and cry if anyone tried to
pull the plug while she was in the bathtub. "24
Z 3Pauline Hargis and others. Teaching The Beginner Child
(Nashville, Tenn.: The Sunday School Board of the Southe^^TBTptist
Convention, 1948), p. 21,
^^Jacobsen, op. cit. , p. 79.
1 3
Social Development. "Sociality is an essential feature of
human nature. "^^ Although Four is still exceedingly self-centered in
some respects, he happily leaves his mother for activity with other
children. Now he can learn to take turns and to share. Thus, he is
beginning to be capable of cooperative play.
It is in play that he seeks the association of his peers, and
makes his forays into a broader social sense. At first it will be an
individual activity in a group, and there is little participation in it.
However, gradually it will become a group enterprise with participa
tion which is the much-desired end. As Jaarsma says:
What is played is not as important as the feeling of acceptance
that is brought about in play. To be permitted to join in, to be rec
ognized as a participant, and to get a hearing in the participation
are new experiences that enhance the ego- status of a child. He
needs this. The weaning process from mother and from parental
dependence is taking on larger proportions. The necessary feeling
of belonging must be extended beyond the parental bosom. ^7
In this co-operative play, he will want to do things like the
rest of the group. This element of imitation is a vital aspect of his
learning process, for it is through this activity that he enlarges his
world and opportunities to learn more. Moreover, he is beginning to
25jaarsma, op. cit. , p. 132.
�^"Years of Learning, Ages 4 and 5, op. cit. , p. 3.
Jaarsma, o�. cit. , p. 133.
recognize the rights of others. This develops into the idea of sharing.
But before he can learn to share, he must have some things of his own
and a safe place to put them. This idea of personal ownership is basic
to the idea of sharing. The fact that the child shouts, "That's mine!
"
signifies that he is beginning to realize that some things belong to him
while some things do not. And as he lives in an atmosphere where
sharing takes place as a mode of life he will begin to understand the
2 8
meaning of sharing and consequently, its joy.
It is through this learning of sharing that a child takes joy in
group ownership such as, "our dog" "our fish" "our flower", etc.
However, his understanding of sharing is still avery elemental one.
? 9
So, objects shared should be suitable for the group ownership.
^'
Spiritual or Religious Development. "Every little child has
religious tendencies. "^^ The fact that a child has by nature a reli
gious tendency is no reason to suppose that he will grow religiously,
or that he will necessarily have any conscious religious experience or
realization of God. This tendency needs developing, directing, and
'' Jacobsen, op. cit. , p. 78
29ibid.
Frederica Beard, The Beginners' Worker and Work (New
York: The Abingdon Press, 1917), p. 25.
15
nurturing just as anything else in human life, ^l
Religious capacity and life of a child keep pace with his general
physical, mental, and emotional growth. His religious development,
if it is done under proper guidance and condition, will keep step with
his progress in other developmental tasks. He can become intelligently
conscious of God's presence only when he becomes intelligently con
scious of concrete environment and events of life.^^
This religious aspect of a child's life is aptly analyzed and
described by Beard as follows:
1. The sense of dependence, though it may not be consciously
realized, develops into a trust in the one who gives the
needed shelter and comfort and help. Through this sense of
dependence children are led to trust the heavenly Father. . .
2. The hunger of little children. They have a hunger of curi
osity to know, for cooperation and companionship, for love
and sympathy. . . There is also a hunger of faith that
reaches for something beyong oneself. . . And this seeking
leads to a faith in the Unseen. . . as religion is not something
simply to be taught; it grows from within.
3. In every child there are tendencies to good and to evil.
There is a religious impulse in every child that may grow
into right desire or may be undeveloped and die out.
Frances Weld Danielson, Methods With Beginners (Boston:
The Pilgrim Press, 1921), p. 36.
'
32william George Koons, The Child's Religious Life (New York:
Eaton and Mains, 1903), p. 40.
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4. The religious life depends on nurture. It must be tended,
nourished, guided. "He is becoming one (good) or the
other (bad). "33
With these religious traits in his nature, the young Four needs
to discover God- -as Heavenly Father who loves and cares� in the
world about him, i. e., in nature and in people. At this age, he
shows a spontaneous interest in nature, which is a finger point to his
readiness for religious training. Further, he finds his love and
dependence through those who actually care and love him daily.
Through the instrumentality of those who are close to his daily life,
awareness of God's love and care will begin to grow and he feels
secure in this love and care. 34
Four is also capable of thinking about God; he can think of Him
in an intimate way. His trust is characterized by simplicity and he
does trust in everyone he knows and in God. He also, takes a thing
just as it is told to him and believes what is said. "It is enough for
him to think that God wants him to be 'good' and not 'bad', to do
'right' and not 'wrong. '"35
It is in keeping with these religious traits that the proper
33Beard, 0�. cit. pp. 25-27
34Hargis and others, op. cit. p. 25
3 5Years of Learning, Ages 4 and 5, op. cit. , p. 4.
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religious instruction should be prepared and given. The words of the
Scripture, the words of the songs, the words of the stories, and the
words of the admonition, all these must be understandable to be appre
ciated and to be received as spiritual food. The love of God must be
learned and understood by love experiences. The evil of lying or doing
wrong can best be understood by some natural punishment that the
child will bring upon himself by a lie or disobedience. The love of
truth will be implanted by some joy that comes from telling mother
the truth. ^6
When he is thus properly guided into these religious experi
ences, especially in the atmosphere of the Christian home, he is pre
pared for a personal relationship with God. Prayer, then, becomes a
natural expression in the totality of his religious experience. A
prayer may be either meaningless or meaningful. The formal chil
dren's prayers, such as "Now I Lay Me. . ." before the bed time, may
bring to a child new language and form of expression, and may help
cultivate regular habits of prayer or may be merely a repetition of
pleasant rhythmic words. If the prayer means anything, the child will
take part heartily. He can understand adult's short prayers; he can
now phrase his own; and he can appreciate someone's prayer for him
S^Erb, op. cit. , p. 84.
18
by name.
Four is old enough to recognize when he has done wrong. This
indicates his readiness for understanding and believing in the gospel
"how that Christ died for our sins (I Cor. 15:3). " Jacobsen brings out
this point by the following illustration:
Many Christians date their new life in Christ from this four-
year -old period. One writes: "I cannot state the definite time of
my conversion, but I believe it took place when I was four. My
Sunday School teacher was practicing with me at her home for a
Sunday School program. I was to sing "Jesus Loves Me. " The
second verse was, as I remember:
Jesus loves me, He who died
Heaven's gate to open wide.
He will wash away my sin.
Let His little child come in.
"I asked what that meant, and was told Jesus had died for my
sin so that I might be forgiven and go to heaven. I understood
and believed and was grateful in my heart. Certainly I was not
asked to make any decision, nor did I experience any great emo
tion; but I have never known what it means to feel lost or to doubt
that Christ died for me. "38
Therefore, it may be concluded that Four can appreciate an
elemental knowledge of God's character, especially in terms of love;
of sin and consequent punishment for it; of Christ's death for his sin;
of security in the care of the Savior and Great Shepherd, Christ; and
of prayer as an intimate personal fellowship with God. 39
37 Jacobsen, op. cit. , p. 83.
38lbid. , p. 85.
39lbid. p. 89.
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B. FIVE- YEAR- OLD
As a child becomes five years old, he passes into another
stage of growth and maturation. This age is aptly described by Gesell,
when he says that Five is a nodal age, and at the same time a sort of
golden age for both parents and child; he is self-contained and is on
friendly, familiar terms with his environment. 40
Here, just as in the preceding section concerning characteris
tics of Four, various aspects of development regarding Five will be
considered.
Physical Development. Five experiences less active physical
growth than he did when he was Four but he enjoys better muscular
co-ordination. He improves in skills and gains strength and speed of
muscular activity. This is accompanied by so much abundant eneigy
that it provides him opportunities to explore: opportunities for big
muscle-plays, such as skipping, hopping, and roller- skating. He also
has a pretty good control over his small muscles; now he can learn to
cut, paste, draw, etc. in terms of muscular development, his right
cr left -handedness is usually established by this time. Another aspect
of physical devel.:.pm_ent at this age is that he usually can speak quite
^Ocesell, o�. cit. , p. 63.
41- Jacobsen, o�. cit. , p. 91.
20
clearly. If he does not develop clear speech, a serious consideration
may be needed.
Further, Five will notice and comment on the physical differ -
ences between boys and girls, and between children and adults; and will
ask where babies come from. Whenever such questions come, it is
best to answer them truthfully and simply, and in a way that will lead
him to Recognize God as the Creator and Lord of life. He will under
stand if it is explained properly how God has planned for a baby to
grow inside its mother's body in a safe place until it is ready to come
out through a special opening. The simple use of correct terms will
help lay the basis for answering later questions about sex. ^3
Mental Development. Mjre rapid and complex advance in
mental activities take place at five years old. It is surprising to know
that "a normal child has a conversational vocabulary of 2500 to 5000
words when he enters school, and often can unde;. stand as many as
16, 500 words. "44
Five uses verbs in his sentences more than he did at Four, and more
4 Clyde M. Narramore How to Understand and Influence
Children (Grand Rapids, Mich. : Zondervan Publishing~House , 1957),
p. 47.
43jacobsen, op. cit. , p. 92.
44jaarsma, �p. cit. , p. 150.
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conjunctions and prepositions. Though he still speaks in simple sen
tences for the most part, he uses about five per cent compound and two
per cent complex sentences. New words fascinate him, and he uses
them often. Further, his conversation usually consists of about ten
per cent or more questions. Boys seem to ask more casual questions
than girls, such as "What makes it do that?" or "Why does it move?"
But girls ask more social questions, such as "Who did it?" or"Where
is she? "45
Another aspect of mental activities of Five is that now he
thinks before he speaks, which is an evidence of his progress in com
prehension of meanings. Also he is capable of telling a tale, and shows
a vein of humor. Moreover, he likes to plan surprise- jokes. 46
Five, who is getting ready to read, enjoys pictures and simple
stories of 300-450 words with full action and a lot of repetition. He
enjoys most stories of familiar things and likes to have them read
often, such stories as "The Three Little Pigs, Little Red Hen, Billy
Goat Gruff, Gingerbrea,d Boy, or Goldilocks and The Three Bears,
which illustrate how c^i^ldren enjoy pattern, enumeration, contrast, and
� � ,,4.7
repetitions. "^'
45jacobsen, op. cit. , p. 95
4^GeseH, op. cit. , p. 64.
4'''jacobsen, o�. cit. , pp. 95, 96.
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Five is just beginning to acquire a sense of time. Though he
cannot tell time exactly, he can recognize noon, lunch-time, bath-time,
bed-time and their meaning in his life. ^8
His attention span is lengthening. But there is no consistency
as to the exact length of the attention or interest span. Here the nature
of a play time, or whatever things he is engaged in has an important
bearing. One study shows that five-year-olds averaged seven minutes
interest span in such activities as peg board or tinker toy play, when
there was no incentive provided, but eleven minutes interest span when
incentive was present. It is further interesting to note that when com
petition was provided even five-year-olds averaged seventeen minutes
interest span.
'^'^ In this connection, Jaarsma gives a following insight:
At five years of age, e.g., a child may be able to maintain
concentration upon a particular object or task for as long as
twenty-four minutes. At first such concentration is directed
wholly from outside; the child is mainly a responder. But gradu
ally the child becomes capable of choosing objects of his attention,
and by the time he enters school he should be responsive in some
degree to the ministrations of the teacher. What will interest him
depends greatly on his pre-school environment. ^0
Five is a fascinating age; he is curious about every thing. "He
48ibid., p. 93.
49ibid.
50jaarsma, op. cit. , pp. 149, 150.
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wants to know how a thing works (function), why it works (cause and
effect), what makes it work (details). "^^ He also enjoys explanations
that will help him think through simple cause and effect. Moreover, he
can reason things logically but often lacks background facts, which
leads him to an erroneous conclusion. It is the responsiblity of those
who are concerned about his growth to provide right facts and ways of
reasoning.
This fascinating Five loves to explore the neighborhood, and to
go on simple excursions to see new things going on in his small world.
This is his way of getting to know the world around him. Sometimes,
he brings back all sorts of odd things - -parts of old cars, rubber tires,
5 3wooden crates, etc. And he finds some play possibilities in them.
Furthermore, at this age, ideas for play should be given from
time to time. He gets bored after some period of play and needs some
new ideas which he cannot get by himself. Also, he usually enjoys
loosely organized games with other children, or some role-playing. ^4
He is also beginning to have a limited sense of money values.
51 Jacobsen, loc. cit.
52 Ibid.
5 3 Ibid. , p. 94.
54ibid., pp. 94, 95.
He knows that a nickel can buy a candy bar and a dime can buy two of
them. But he may not be able to figure out why a dime is smaller than
a nickel. The paper money, s-uch as a dollar, five dollars, ten dollars,
is just a lot of money to him.
Emotional Development. "The five-year-old runs a gamut of
emotions "56 Now he is capable of thinking about the future,
which makes him fell to be hopeful, anxious, or disappointed. He shows
love for his parents; especially his emotional linkage with his mother is
strong. He also expresses love for helpless pets and smaller children.
Moreover, a sense of astonishment is a part of his life. And emotions
of shame, exultation, disappointment and envy are common in his daily
experiences. Also, as an evidence of maturing progress, he shows
desire to please others and responds to genuine recognition of his
effort. As Jacobsen says, it is more heartwarming for him to hear,
"It was nice of you to play quietly while the baby was asleep, " than a
common, indefinite word like, "You're a nice boy. "
Five definitely has a sense of sympathy; he shows various
55lbid. , p. 93.
56ibid. , p. 98.
S^lbid.
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expressions of anxiety and often tries to help when he recognizes that
some one is in trouble. Yet he has a hard time in expressing his emo
tions in well-chosen words. Here his facial expression and tone of
voice will tell more clearly than words what he feels. ^8
Fear is another constitutive element in the emotion of the
five -year -old. However, at times he may drive his emotion of fear
underground. It is the responsibility of those who are concerned with
his well-being to teach him to tell what he is afraid of, instead of driv
ing it underground or disguising it. He certainly needs to be afraid of
things that are dangerous - -fir e , traffic, etc. In this respect, it ought
to be noted that his fears may be imaginary: a dark shadow on the wall
at night may seem to him a bear, and even his own breathing may be
come a noise of somebody or something that has come to eat him up.
These imaginary fears may be only banished when he is comforted by
the presence of somebody who is older and understanding. He needs to
have the phenomena explained in a matter-of-fact way. ^9
There is another fear that comes around the five-year-old. It
is a fear of strangers, and this usually comes from shyness. The child
who hits, bites, pulls hair or grabs is usually of this kind. Too much
58ibid. , pp. 97, 98.
59lbid. , p. 98.
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attention may make a timid child more timid and cause him to shrink
from other people and activities. Here praise is a great help. Sympa
thetic understanding is also one of the greatest assets with which a tim
id child can be helped.
Defiance, stubbornness or rebellion is at times observed at
this age. It is interesting and illuminating to note that at the basis of
this emotional expression is a fear which is unexpressed, even unformu
lated. This fear, then, is indicative of the emotional condition that is
peculiar to Five; his is a limited experience, and he feels vague discom
fort that arises from facing the unknown. Nothing is more helpful for
him in this respect than to tell him exactly what is going to happen or is
happening, and how he should behave.
Finally, anger is to be considered also as an aspect of emo
tional development of Five. Stamper says, "Anger is nature's ; way of
meeting an unpredicted difficult situation. "^^ This gives an insight
into causes of his anger . Accordingly, it is not always wise to force
him to do things, rather he needs to be led and guided to do them. More
over, he may express unpredictable anger with a little insignificant
^OHargis and others, op. cit. , pp. 22, 23.
^'jacobsen, loc. cit.
^^Hargis and others, op. cit. , p. 22.
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incident > crying out, "I don't want you for my mommy!
"
or "I hate
you.'" To this situation a word of wisdom comes from Jaoobsen, as
follows ;
'A soft answer turneth away wrath' (Prov. 15:1) is a good
verse to remember when dealing with Mr. Five. . . . Do not
think that the 'I hate you' is either a personal affront or an expres
sion of permanent attitude. Your child is discovering that the
person he loves the most can also be a bother. And because he
lives for the moment, he expresses a passing emotion. What he
really means is 'You are causing me a temporary inconvenience. '^
Social Development.
Boys and girls between the ages of five and eight are interested in
other children, but they are more interested in themselves. They
want the group to like and accept them, yet they sometimes find it
difficult to play together. This is especially true of five and six-
year olds who usually get along best with just one or two.
Thus, the prevalence of self-interest is still seen in the social develop
ment of Five. In fact, he plays by himself about one-third of the time.
It is interesting to observe that the same child will be an onlooker in
some groups, but a participant in others, according to his own special
interests and abilities, and his previous acquaintance. In this social
participation a child of this age receives mutual discipline. Moreover,
the number of the participants in his play must be considered. He can
"�^Jacobsen, op. cit., pp. 98, 99.
64Nar ramore, op. cit. , p. 55.
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handle a group of five or six children in his spontaneous neighborhood
play. If there is an adult leadership, the number of the participants
can be increased within reasonable limits.
Another adjustment in the social development of Five may be
occasioned by the arrival of a new baby. If his acceptance of this new
comer is not right, it may develop into hate and jealousy. But the Five
can be prepared for this with a reasonable explanation and special
attention to him with a view to assuring him of his parents' continuing
care and love. He should be made to feel that the baby belongs to him
as well as to Mother and Daddy.
These adjustments to other people in his small world are
taught by parents. And he will learn them gradually with various exper
iences. This matter of adjustment is of great importance, as his future
life is affected by his skill in accepting and working vidth other people.
Character Development. Another developmental task of Five
is character or personality development, which stands close to his
social development. By this time we see him possessing distinct person
ality. The term personality used here must be understood in terms as
^^Jacobsen, op. cit., p. 96.
""Narramore, op. cit. , p. 56
^�^Ibid. pp. 56, 57.
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defined by Jaarsma, "Personality is that unique group of characteris
tics which describes the individual in relation to other people. "^^ In
this respect. Five is not a mere recipient, but is a reacting agent,
creating his own personality or character by his own activities. �9
In forming his character, habits play a significant role.
Benson says:
Habits shape a personality. . . . We can form habits of
thinking and acting that will most forcibly influence our own thought
and action. Most actions are in some degree controlled by individ
ual thought, but the mechanical contribution of habit is always
present. It is evident that many an action is directed by habit even
when the doer thinks that he has consciously chosen it in perfect
1 n
freedom. ' "
Many habits are generally acquired in childhood. This is due
to the fact that the child's life is a plastic one. In this regard the obser
vation that the child is wax to receive and granite to retain is a profound
insight. Accordingly, habits such as prayer, Bible reading, and other
Christian observances will have far-reaching effects in Christian disci
pline.
Discipline is another factor in forming the child's character.
^^Jaarsma, op. cit. , p. 24.
^^Benson, op. cit. , p. 57.
"''"ibid. , p. 58
"^'ibid. , pp. 29, 30.
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He must be taught to face certain realities, and to know that there are
"times for" and "places for" various activities, and that he has a limi
tation in his ability and strength which causes success and failure, and,
therefore, he has to learn how essential it is for his well-being to
7 ?
adjust to various circumstances, people, and moral laws.
Still within the scope of discipline, moral code at Five is
caught rather than taught, through home, friends, church, and anything
that comes in contact with him in both good or bad implications. He,
though very young, has a conscience, and wants to do right and he wants
7 3others to do the same. He is now beginning to see the difference be
tween right and wrong. Consequently, he can be taught that wrong
doings are no more pleasing to God than they are to parents and teach
ers.
^4 Moreover, the so-called bad acts of Five are the result of his
ignorance, fear, or momentary rebellion rather than of his consistent
willful behavior. In this matter of doing good or bad, the most potent
influence is his parents' attitude toward good and evil. It is parents'
responsibility, then, to provide the necessary foundation for inculcating
7 2'^Jacobsen, op. cit., p. 99.
'^^Ibid.
"^^Years of Learning, Ages 4 and 5, loc. cit.
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a sense of justice and of moral law in him.
At times Five may handle the truth very loosely. This is
partly because of his vivid imagination and wishful thinking. Conse
quently, he may tell "pretend" stories and even lies. In this regard,
Benson analyzes this aspect of lying in three respects:
1. Exaggerated statements. Possibly he may have overheard
his parents speak in superlative terms so frequently that he
has formed the habit. It may be he desires to make a great
impression and so he tells big stories about himself. The
tendency to exaggerate is always natural in a home where
the conversation is extravagant.
2. Inaccurate replies. These are partly due to inattention
and partly to forgetfulnes s . He is not able to answer accu
rately and so he gives the easiest answer that occurs to him.
3. Profitable deception. Children do not usually form the
habit of deliberate and willful lying unless they find it profit
able to do so. A child may discover a lie to be a very
present help in time of trouble, and acquire the habit cf
lying when he finds that his act is not discovered or that
punishment follows if he confesses.
What, then, would be the proper way to treat the child when he
tells a lie is a question of many parents. One way is to let him know
that he is not telling the truth, saying, "That is not what happened.
Tell me what really happened. " Another is to try to remove fear of
punishment as a motive for deception. Still another effective way is to
^^Jacobsen, loc. cit.
^^Benson, op. cit. , p. 114.
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inspire the child to be truthful by telling him about the character of the
Lord Jesus, explaining, "Jesus always tells the truth. We can always
believe what He says. And He wants us to tell the truth, too. "^"^
Spiritual or Religious Development.
They pass so quickly, the days of youth
And the children change so fast,
And soon they harden in the mould,
And the plastic years are past.
Then shape their lives while they are young.
This be our prayer, our aim.
That every child we meet, shall bear
The imprint of His name.
--Author Unknown^S
As it is noted in the preceding section, childhood days are the
most impressionable days. There is an urgent need in leading and nur
turing little children into the deeper spiritual experiences. Five is a
fine age to talk about spiritual things naturally and often, for he feels at
home with a personal God, the Heavenly Father, to whom he can talk
freely, and he understands best a world as being created by Someone.
Further, he is able to associate in his mind God with every thing that is
good and true and beautiful, and can appreciate the fact that "Every good
gift and every perfect gift is from above, and cometh down from the
Jacobsen, op. cit. , p. 101.
Narramore, op. cit. , p. 67.
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Father of lights" (James 1:17). '^'^
Five is sometimes troubled with such a question as why God is
invisible. He also wonders about the origin of God, and comes up with
a question, "Who made God?" He may be taught as a matter-of-fact
fashion that God is a Spirit and does not have a body like a man, and
that no one made God for He always existed.
As far as the child's ability to recognize the need of the Savior
and to accept Him as such is concerned, it is a matter of dispute among
Christian educators. However, positive illustrations of those who have
accepted Christ at this early age cannot be lightly disregarded. On the
contrary, they prove values for Christian education at this age and pro
vide incentive for carrying out such an endeavor at home and at church.
One illustration of this kind was noted already in the corresponding sec
tion which considered the characteristics of Four.
According to Jacobsen, if a child is raised in a Christian home,
where he is given a consistent Christian education, he will likely respond
voluntarily to the gospel. It should be remembered in this connection
that to urge or force a decision at this age involves some danger with
respect to the child's religious perspective and experience. Neverthe-
^9 Jacobsen, op. cit. , p. 102.
SOjbid.
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less, it may be safely said that with previous training and preparation
Five may be and can be ready for such an experience as accepting
Jesus Christ in reality.
In religious training and education of Five, the Bible comes to
have an increased meaning and influence. Bible stories can be very
fascinating to him, and consequently, he may want to hear them repeated
often. This is also a very strategic age to pay attention to developing
his Bible vocabulary. The child may be encouraged and taught to
express himself in such words as "My soul is the part of me that talks,
the me inside, " or "Sin is doing what God doesn't want us to do, and not
doing what He wants us to do. " Moreover, memorizing Bible verses in
the context of Bible stories will prove to be of great asset for increasing
Bible vocabulary. 82
Along with the increase of the Bible vocabulary, prayer should
be integrated into the life of Five. It is surprising to discover how
natural it seems for little children to understand prayer as talking to
God. It is as if the child is talking to a well-known friend. In view of
this, he should be taught the habit of thenking God before meals and of
informal prayers, using his own thoughts and ideas. It is comparatively
8W
82ibid. , p. 103.
3 6
an easy thing to teach prayer as a form, whereas to develop a consist
ent prayerful attitude in the child is more difficult. But it is the latter
that the Christian parents and teachers should be concerned with.
Another impcjrtant aspect of prayer is that the child should learn that
God answers prayers in various ways; he may answer his request by
saying "no", for He knows that it is not good for him. Furthermore,
the prayer should be taught on the level of the child's understanding,
and must be concrete and specific. ^3
Finally, the matter of death must be considered as a related
aspect in Five's religious development. Gesell says that Five's concept
is still immature. To him a dead person is one who cannot move or see
any more. He sees a relationship between old age and death, and
thinks of others growing old and dying. Even if he is taken to a funeral
he may not realize what the true significance of death is. He wonders
why so many people are crying. When he is told of a fact that his
Grandma is in heaven with Jesus, he repeats it over and over again.
Moreover, he may ask if Grandma can see him, or how she can stay in
heaven without falling. These questions are indicative of his still imma
ture concept of death. Nevertheless, he has advanced enough in his
development to ask these questions, and to understand simple, factual
Ibid. , pp. 103, 104.
answers, when they are given with a view to his ability of comprehen
sion. �5
"^Marjorie Elaine Soderholm, Understanding the Fupil (Grand
Rapids, Mich.: Baker Book House , I960), p. 57.
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II. NEEDS
As discussed in the preceding section, the beginners are quite
active both physically and mentally. Therefore, to take care of them
adequately demands special provisions. Also, this is the time when
foundations for good health is being laid, when habits are formed with
comparative ease, and when horizons are being widened to include more
than the home. Consequently, there arises a need for an environment
especially prepared for them with constant guidance by parents.
This section, then, will consider basic needs with a view to the fact
that these needs are corollary and closely related to the characteristics
of the beginners. Furthermore, this section will be necessarily brief
because of its corollary nature to the preceding and because of the fact
that the characteristics mentioned above will become at once, needs.
The needs will be noted in terms of emotional, moral, and spiritual.
In this section both Four and Five will be dealt with simultaneously be
cause of the proximity of these two age levels with regard to these basic
needs.
Emotional Needs. A child needs love and respect. That love is
a basic need in human life is a common-place truism. However, this
"^Martha May Reynolds, Children from Seed to Saplings (New
York: McGraw-Hill Book Company, Inc., 1939), p. 109.
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does not mean that its bearing upon the child has been adequately taken
account of in dealing with him. Importance and significance of love in
general are eloquently expressed by Blanton, when he says:
Love, in our psychic life, is the great combining force that
seeks to join all parts together. It is the organizing element in
our emotional structure. It is the power that reaches out to build
and construct. Love is the immortal flow of energy that nourishes,
extends and preserves. Its eternal goal is life. "'^
Furthermore, he illustrates how lack of love could destroy human life
by referring to an incident in which a group of ninety- seven babies in a
foundling home in South America, ranging in age from three months to
8 8three years, sickened and died for the lack of love.
With these facts in mind as to the importance and significance
of love as a background, the bearing of love upon a beginner will be
noted. He needs love in terms of a sense of security and belonging, and
he needs due attention. Jacobsen states:
Parents who truly love their child are willing to sacrifice them
selves and their wishes to create a harmonious family atmosphere
in thich their little one can feel that he belongs, is accepted for what
he is, is wanted for himself. A child who knows such love can ad
just to almost anything; he feels a basic security which insulates
him from haunting, devastating fear. On the other hand, without
this deep unselfish love, no amount of doing 'what the book says'
will make people successful parents. ^9
S^Smiley Blanton, Love or Perish (New York: Simon and
Schuster, 1956), p. 38.
88ibid. , p. 39.
^"^Jacobsen, op. cit. , p. 2.
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Moreover, Jacobsen defines this parental love in its ideal sense that
"true parental love is an inward thing, a total heart attitude, not a mat
ter of words and gestures. "^^
Accordingly, love that is needed by the beginner is of genuine
and unconditional nature. He needs to be loved for what he is, not for
the emotional satisfaction that he gives to his parents. Further, there
is no substitution in terms of material things for a real expression of
love, i. e. , to give him an adult's most cherished possession, time;
time to "laugh with them, play baseball with them, help them bake
cookies, read to them, take them fishing, and, in general, share their
hopes, desires, and ambitions. "^^
Secondly, the beginner needs respect, which is a necessary
and logical product of the genuine love. With the development of per
sonality, individuality, and self-expression, which have been noted in
the previous section, to respect him on his own level is a must in help
ing him in his growth. As an individual, he needs to be given time and
space to find himself. His own possessions should be recognized as his
own in the family, and, if possible, he should be provided with his own
room, or at least a desk or a shelf.
90lbid.
91lbid. , p. 3
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He also needs to have a sense of possession, and to learn to
take care of his things, which will, at the same time, build in him a
92
sense of responsibility.
Moral Needs: A child needs discipline. "Train up a child in
the way he should go: and when he is old, he will not depart from it, "
(Prov. 22:6) is a golden rule that every parent should be reminded of
each day. Since the world is founded upon laws and order, a child needs
to learn and to obey them. It is by doing so that he can live at peace
with himself and others.
Parents are the first and most important influence for disci
pline in the child's life. He learns by observing the parents- -how they
act and react to certain things, and he follows their example and imi
tates them. Therefore, setting the right example is imperative in
rearing a child, and this requires that the parents lead a consistent
life.
Discipline involves establishing authority of law in the child's
life. At first, parents can gently lead him to do the right thing. Then,
as he grows older, they can gradually give reasons for the performance
of that which is right so that he may understand rules of conduct. This
point is concretely discussed by Jacobsen as follows:
92ibid. , p. 8.
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Both parent and child are subject to:
The authority of the laws of health. If either adult or child
goes out in the wet cold without adequate clothing, he may get sick.
The authority of time. The same clock that tells Jimmy it is
time to go to bed tells Daddy that it is time to go to work.
The authority of place. Mother does not mix a cake in the
living room and Jane does not paint there.
The authority of limitation. Neither adult nor child can put a
quart of water into a pint container, or place a square peg in a
round hole.
The authority of one's own strength and weaknesses. Children
need help in accepting themselves and often need to be protected
from themselves. . . .
The authority of social custom. Etiquette is a system of do's
and don'ts that seem unreasonable to a youngster. Yet for the sake
of others, as well as himself, a child needs to learn to conform to
accepted standards of behavior. . . .
The authority of money. The amount of it or the lack of it
determines many family decisions. . . . He (the young child)
thinks Daddy has enough money to buy everything. As he grows
older, if the family's financial situation is explained to him, he
will accept the limitations with good grace. . . .
The authority of law. Both child and parent are subject to the
laws of the land. . . . Jimmy must be taught that civil 'do's and
don'ts', traffic laws, laws regarding destroying other people's
property, do affect him. . . .
The authority of God. . . .Because believing in the heavenly
Father and loving Him is so all important, a Christian parent must
gently and carefully teach his child of God's authority in areas in
which He has spoken, such as the child's moral and spiritual life.
If possible, even with the small child, a parent should use the Bible
to point out exactly what God has said. . . . ^3
3
Ibid., pp. 5-7.
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Thus, there are many limitations that the child has to face in
life. Yet experience has proved that the person who rebels against
these various forms of authority finds himself frustrated, while the one
who accepts life's normal limitations and adjusts to them achieves free
dom and a better, happier life. Consequently, the child needs to be
disciplined in such terms as mentioned above. Furthermore, Jaarsma
gives a helpful insight into the matter of discipline as a basic need for
the child.
In this connection, it is helpful to observe that early training
in obedience is a positive support for emotional development. The
child who must make decisions for which he is unprepared feels
insecure. Compare, e.g. , the behavior of preschoolers who have
learned good manners at home with those who have not. When the
former go visiting with their parents in the tidy home of a friend,
everyone can relax while the children play normally with the toys
at hand. The undisciplined children, however, incite general anxiety
by their unrestrained behavior. As long as parents and teachers do
not frustrate the child by demanding impossible standards of behav
ior, the emotional experience of obedience is a sthenic emotion to
be cultivated early. 95
Spiritual Needs: A child needs to know fundamental spiritual
truth. Foundation of spiritual truth is laid little by little in the heart of
child, and upon this the philosophy of life of an adult will be built. Con
sequently, it is a very important task for parent, teachers, and those
94ibid. , p. 7.
95jaarsma, op. cit. , p. 118.
43
who are concerned with his spiritual growth to train properly and lead
them into the knowledge and experiences of Christian teaching. As it
has been discussed already in the characteristics of Four and Five,
every little child has certain religious tendencies. It is in such a con
text as this that spiritual needs demand attention.
Need for a true concept of God: A child has certain ideas
about God, however limited or wrong these may be. He formulates
his idea of God by observing adults. It is this fact that necessitates the
Christian education of the child. In this connection, it should be remem
bered that he will be able to understand God in the context of his imme
diate surrounding world. Furthermore, God who is intelligible to him
is a God of Love, who protects and cares for His children. A great
Father - Mother -God idea is to be translated into terms of his experience
and understanding. A God who loves and cares is a secure resting foun
dation for his sense of security. 96
Need for understanding the nature of evil: The child must rec
ognize that evil has no part in the character of God and learn to fear the
nature and effects of evil. He needs to be taught and assured that God
knows all about his sin, hates the sin, but still loves him. He also needs
to know that God can give him
9^Edna Dean Baker, Kindergarten Method in the Church School
(New York: The Abingdon Press, 1925), p. Ts.
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victory over sin, and that in the final analysis sin will be judged and
righteousness will triumph. 9'
Need for knowing Jesus as his Friend: The child needs to
understand that Jesus is the Friend of children, and the Friend is
always near to him to help, care and love him. '^^ He needs to know
how the Friend Jesus died in order that he might be forgiven of his sins
and be saved through Him.
Need for knowing his own value in God's sight:; "God created
man in His image" (Gen. 1:27) is a fundamental aspect in estimating a
value of man. This value of man is heightened by the fact of redemption
accomplished by "the precious blood of Christ" (I Pet. 1:19). Further,
on becoming a Christian, his body becomes the "temple of the Holy
Ghost" (IlCor. 6:19).
Need for knowing and experiencing salvation of God: The
child needs to accept Jesus as his personal Savior and Lord by grace,
through faith (Eph. 2:8). 100
Need for learning and making use of the means of grace: Both
97jacobsen, op. cit. , p. 13.
98Hargis and others, op. cit. , p. 26.
99jacobsen, op. cit. , p. 14.
lOOibid. ^ p. 15.
45
learning the Word of God and praying are the basic components in the
spiritual growth of a child. Moreover, prayer is indeed the best expres
sion of the child in having close communion with God. He needs to
learn to pray sincerely and regularly, l*-"
Furthermore, he needs to be taught that his church is a place
of worshipping God, where he has a happy experience which helps him
to grow spiritually. This is also the place where he learns to share, to
be cooperative and helpful to others.
lOl-Lois E. LeBar, Children in the Bible School (Westwood, N.J.
Fleming H. Revell Company, 1952), p. 95.
'�'^^Hargis and others, loc. cit.
CHAPTER III
HOME: AN AGENCY FOR CHRISTIAN EDUCATION
Home is the central place for the training of children for
religious life and instruction. It is the place where God's love abides
through the love of parents and family, and where children feel at ease
and most secure. No matter how fine the church school or the kinder
garten may be, there is still an unreplacable emptiness if there is not
an adequate training at home. It is with a view to this central place
that the home holds that this chapter has to deal with. Role of the
Christian home will be considered first. Then, parental responsibility
will be discussed.
I. ROLE OF A CHRISTIAN HOME
"The home touches the whole life of the child more closely
than any other place"' says Baker. Considering the time spent in the
church school for the religious training of the beginners, she continues
to state :
The child is gaining a far more vital education from the reac
tions, the responses, the information which he gleans as the days
come and go in the home situation than he can ever get in one or two
hours a week in Sunday School class, for the information is given
�-Edna Dean Baker, Kindergarten Method in the Church School
(New York: The Abingdon Press, 1925), p. 309.
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as it is needed and immediate application is made. ^
Thus, the home stands as having and giving a distinct contri
bution for developing the life of a child. Consequently, whether the
home is Christian or not is of far reaching importance in the Christian
education of the child. By definition, in a strict sense, the Christian
home is where Christ Himself is given the central place. ^ In a poetic
form the same thought is expressed as follows:
Where family prayer is daily said,
God's Word is regularly read,
, And faith in Christ is never dead, --
That is a Christian home.
Where Jesus Christ is Host and Guest,
Through whom we have eternal rest.
And in Him are forever blest, --
That is a Christian home.
--Link4
It is clear that God has ordained that the home be the cradle
for the growth of children. And Christian education has its source and
foundation in the home. So then, Jaarsma is perfectly justified when he
says, "The integrity of the Christian home is essential for Christian
2lbid. , p. 310.
3l. Nelson Bell, "A Layman and his Faith, "Christianity Today,
Vol. VI, No. 2 (October 27, 1961), p. ;17.
^Link, "The Christian Home," The United Evangelical, Janu
ary 9. 1962, p. 7.
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education. "5
A. Centrality of the Christian Home. "The home was God's
first school of religion, and is now the most important educational fac
tor in the training of children, "6 says Shields. Still another. Turner
says, "Scientific studies show that the greatest factor in the formation of
character is the home, more influential than all other agencies put to
gether. "7 Thus, Christian education must be taken back into the home,
the most potent force for Christian training.
The fact that the Christian family played a chief role in the Old
Testament days is a good example for the present-day home situation.
The home still exerts a continuous influence upon its members. It is
the place where the intimate relation between parents and children, and
the confidence of children in parents exist. Further, with the amount
of time spent in the family circle, it supplies a superior learning situ
ation. This superior quality of learning situation at home is heightened
by reason of the fact that the parents have an authority over their chil
dren which no one else has. Theirs is a responsibility and privilege
^Cornelius Jaarsma, Human Development Learning and Teach
ing (Grand Rapids, Mich. : Wm. B. Eerdmans Publishing Company,
I96I), p. 265.
^Elizabeth McE. Shields, Guiding Kindergarten Children in the
Church School. (Richmond, Va. : The Osward Press, 1931), p. 210T~
'''George A. Turner, "Discipline in the Home" The Herald,
Vol. 72, No. 9 (May 3, 1961), p. 12.
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to provide a dail'> background of sentiment and practice consistent with
the spiritual truths and ideals taught by the church. ^
Accordingly, the general atmosphere of home life is a deter
mining influence in the development of the child's attitude toward life.
The way in which the family is unified is a chief factor in the integration
of the child's personality. 9 Benson illustrates this point in the figure
of a "hothouse;"
The home is the hothouse in which the tender plant is to be
shielded and shaped during its most susceptible years. It is the
inalienable right of the child to be loved, to be understood, and to
be educated. The home should be the guarantee that these child
rights will be recognized and realized. lO
The centrality of the Christian home in terms of Christian educa
tion is indispensable. A few reasons for this fact have been mentioned
and discussed already. However, for the sake of clarity and complete
ness, reasons for the centrality of the home in Christian education will
be noted here in a summary fashion in the words of Edge:
The home has the child during the most impressionable years
of life.
^Fallow, "Incentives, " The Christian Parents, Vol. 24, No. 5
(May, I960), p. 12.
9Randolph Crump Miller, Education for Christian Living
(Englewood Cliffs, N. J.: Prentice-Hall Inc. , 1956), p. 93.
lOClarence H. Benson, An Introduction to Child Study (Chicago:
The Bible Institute Colportage Ass'n. , 1927), p. 50.
The home has the child over an extended period of time.
In the home, teaching is done in normal life situations. . . .
Parents have a unique opportunity to help the child understand the
relation between religion and their normal life situations.
The home offers opportunity for repeated teaching.
The home offers opportunity to observe results.
In the home the child learns by observation of other members
of the family, especially of parents.
In the home, there is variety of experiences.
The home is the source of authority.
There is within the child a desire for family approval.
In the home, parents have time to deal with the child as an
individual.
B. Christian Practices at Home. "Train up a child in the way
he should go, and when he is old he will not depart from it" (Prov. 2Z:6).
"Train" here refers to a "way" or "path, " which should be trodden. In
a moral sense it is a course of life. Therefore, the training of the
child is to keep him in the well-marked path in which he should walk
with God and reach his destination- -heaven.
It is in this context that Christian practices at home will come
Findley B. Edge, Teaching for Results (Nashville, Tenn. ;
Broadman Press, 1956), pp. 180-184.
~
"�^John Oliver, The Salvation of the Little Child (Cincinnati,
Ohio: The Movement for the Salvation of the Little Child, 1915), p. 31.
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to have their contribution: habits and exercises that are characteristic
of a Christian home have a value for the child of training in the walk
with God.
Family Devotion. Among all Christian activities, daily family
devotion is that of a greater importance. It is here that each family
member receives godly instruction, learns an intimate walk with the
Lord, and develops his Christian character. Even God in the Old Test
ament days intimated the importance of this daily family devotion when
He said:
And these words, which I command thee this day, shall be in
thine heart: and shalt teach them diligently unto thy children, and
shalt talk of them when thou sittest in thine house, and when thou
walkest by the way, and when thou liest down, and when thou risest
up" (Deut. 6:6-7).
Family devotion may be conducted in various forms, and both
length and depth of reading and prayer need to be geared to children's
age level. Even a very short time of devotion can prove to be invaluable
if it is done daily and free from rush and distraction. For many fami
lies, to have devotion after the evening meal has proven to be an excel
lent arrangement: it serves to keep the family together at the evening
meal and thus prevents a restaurant -type situation. One of the bless
ings derived from this practice is that it develops in the children
respect and reverence for God's Name and establishes the habit of
listening to God's Word. Another beneficial result is that children may
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learn to participate in prayer, in which they can speak freely to God,
and participate in Bible reading in a meaningful way.
With regard to the content of the family devotion, it may con
sist of "a joyful noise unto the Lord" expressed in singing praises to
God, reading the Bible either according to the selected passages of a
devotional book or divisions (chapter or paragraphs) from the Bible,
memorization of the Scripture, and a prayer or prayers. For the sake
of the little children Bible stories or devotional readings especially fit
ted for them may be added or substituted for the adult readings, if the
family situation demands this.
The most important phase of family devotion is to keep it as
one characterized by sweet fellowship with God and each other. Indeed
it fr.rms a bond of fellowship about the family circle which is even
stronger than the mere human ties. Furthermore, it fortifies the fam
ily members against temptations and emergencies of life. For a Chris
tian family, as Narramore says "there is nothing that pays greater
dividends.
13
C. Ralph Verno, "Christian Training at Home," The Presby-
terian Guardian, Vol. 30, No. 4 (April, 1961), p. 65
'^Clyde M. Narramore, How to Understand and Influence Chil
dren (Grand Rapids, A/hch. : Zondervan Publishing House, 1957),
pp. 68, 69.
^^Ibid. , p. 71.
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Observance of the Lord's Day. "Remember the Sabbath day,
to keep it holy" (Ex. 20:8). God set aside one day in seven to be spe
cially devoted to v/orship and rest. Observing Sunday as the Lord's
Day gives an opportunity for the entire family for united spiritual parti
cipation. It is the privilege and responsibility of the Ghristian family to
go together to the Lord's house regularly on Sundays. This practice
will help not only to achieve a sense of togetherness, but also to learn
more of the whole counsel of God and to grow in grace as a family.
The manner of observing Sunday may vary from home to home.
No matter how it is observed, it should be the day of worship and rest.
It is to be noted that the first significance is attached to the word wor
ship: the order of the day is worship and rest, and not vice versa.
Moreover, the cooperation and participation of the whole family in this
worship and rest is that which makes Sunday observance a real Lord's
Day observance.
Christian Service and Giving. For every Christian, God has
some place of service in performing His work. It is a subtle tempta
tion for many earnest Christians to become so deeply involved in good
church activities that they actually neglect their children. Consequently,
'�"Margaret Bailey Jacobsen, The Child in the Christian Home
(Wheaton, III. : Scripture Press, 1959), pp. 187,188.
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Christian parents should be careful not to assume more responsibili
ties than they can manage without sacrificing their families. However,
it should also be noted that the parents who serve cheerfully in the
activities of the church and the Lord's work give a strong testimony to
their children that that which is spiritual matters more than that which
is material, and the "Christian labors for unseen things that are
eternal. "^^
It is in the practice of Christian service that the Christians
discover a fresh pleasure of Christian fellowship. To extend hospital
ity to ministers and missionaries can be a special blessing for the
entire family. Even beginners can share in this Christian hospitality
and its resultant joy.
There is another joy of Christian family life; it is found in
giving: giving together, regularly, proportionately, and intelligently.
It is a wholesome experience for the entire family to decide together
where their gifts should go, and to follow those gifts with prayers. In
this atmosphere, the children can learn to tithe their allowances and
their small earnings. And through giving, they will learn the deepest
truth of Christian stewardship, i. e. , "all things come of thee, and of
Ibid. , p. 191.
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thine own have we given thee" (I Chron. 29:14).
'��
Witnessing. The most effective witness of Christian home can
give is an unassuming Christian living before others: neighbors, guests
friends, and playmates. Further, regular church attendance, the pres
ence of the Bible, the love shown to each other, and the gentle and con
trolled spirit are all integral parts of the Christian witness in living.
Consistent attitudes and trust in God may lead others to Christ. More
over, as a means of Christian witness, the Christian home can provide
a situation in which members of the family can learn to speak naturally
and easily of things of God, which in turn, enables them to speak of
Christ to others. ^'^
Furthermore, a Christian home should be missionary-minded
in its outreach. As a total effort of the family witness, even children
can participate in telling and inviting their unchurched friends to the
Sunday School and church services. ^0
L8 Ibid. , p. 188.
19lbid. , pp. 188, 190.
^^A. J. Bueltmann, "How Home and Sunday School Can Work
Together," The Christian Parents, Vol. 24, No. 9 (Sept. , -I960), p. 6.
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II. PARENTAL RESPONSIBILITY
Jacobsen speaks of Suzanna Wesley as a great example of
Christian motherhood, and says that "she purposed that each one of her
family should live for the glory of God, and to that end bent every
effort to teach her children their religious duties and privileges. "^^
Further, it is said that once a week she was accustomed to "converse
with each of her children separately, concerning the things of God, and
their spiritual interests. "22 These things are no less appropriate to
today's Christian parents. The very purpose of Suzanna Wesley should
be the same with every Christian parent.
In terms of Christian responsibility, Christian parents are
"workers together with Him"(II Cor. 6:1). Though it is not theirs to
supply grace to their children, for that is God's work, theirs is a
responsibility to make means of grace available to their children.
They are not permitted to know when their child will have sudden in
sights into spiritual truths, nor when he will make a decision to accept
Christ. But they can show him that they consider his spiritual decisions
the most important events of his life. However, all this must be done
21- Jacobsen, op. cit. , p. 185.
22ibid. , pp. 185, 186.
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consistently and patiently. ^3
The parental responsibility in the above mentioned context
will be considered more in detail in the following discussion. It will be
noted in two specific aspects as its constitutive components, namely,
character of the parents and parental control of the child's development.
A. Character of the Parents.
It is inevitable that the child's first and most deeply imbedded
ideas about the character of the heavenly Father will be built on
what he sees in the human parents. Also that his basic views about
life, its friendliness or unfriendliness, its practical 'livableness '
or otherwise, will depend on his experience of his parents'
attitudes. ^4
These words by Carrington have a profound significance, for a
child's view of God is so much influenced by father -and -mother image,
and his view of life by the character of his parents. Furthermore, the
human parents -child relationship is symbolic of God's relation to man
kind. It is in such a context as this that Carrington proposes that there
are three main qualities which Christian parents are to show to their
children: Christian love, dependability, and reverence for their person
alities. And these qualities are viewed as being able to meet the basic
23ibid. , p. 186.
24w. L. Carrington, Psychology, Religion and Human Need
(New York: Channel Press, 1957), pp. 117, 118.
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needs of children for love, security, and acceptance. ^5
In this section these three proposed qualities will be noted
along the line of Carrington's discussion.
First, the nature of love that the Christian parents ought to
express to each other and to their children is to be characterized as
unconditional, unquenchable, demonstrative, and outgoing affection.
It is the kind of love that was possessed by Christ and also described
eloquently by Saint Paul (I Cor. 13). It follows then that the parental
love under discussion is to be clearly distinguished from indulgent sen
timentality, which will tend to give the children an erroneous idea that
"life exists to serve them, that God is like an over-indulgent 'good
fairy', ready to gratify all their desires. " It also needs to be distin
guished from possessiveness, which will tend to engender agonizing
conflict and rebellion. Positively speaking, the love of Christian par
ents for their children seeks to establish a warm steady background of
loving care that will encourage a healthy growth of their own unique
personality. This love further seeks its object without favoritism, but
with an unquenchable passion for the other person's welfare. It is love
at this level that even beginners will comprehend, and that vtIU give
^^Ibid.
2^Ibid. , p. 118.
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them an unmistakable picture of God's character. In this they are
laying the strongest possible foundation for their children's religious
education in the home, and for their future life. So then, true Chris
tian parental love is to be given to children "as the expression of the
parents' love of God, with heart, soul, and strength, which comes ulti
? 7
mately from the realization that God first loved mankind.
'"^ '
Secondly, the character of the Christian parents is to be marked
by dependability. This is essential for the growth of a sense of secur
ity in the child. It includes a degree of strength and emotional stability,
coupled with consistency in attitude and behavior. If the parents punish
a child on one occasion and not on another in a similar situation, they
are creating a deep moral confusion in the mind of the child, for he is
learning the idea of right and wrong according to the parents approval
or disapproval. 1� this confusion persists, it may develop into the emo
tional instability of a disturbed child. Therefore, both parents need to
reconcile their own differences regarding the handling of their children,
since this matter is important in creating the consistency in the child's
attitude and behavior which is basic in his later emotional stability. ^8
The third quality proposed is the reverence for the child's
�^^Ibid. , pp. 118, 119.
28ibid. , pp. 1L9, 120.
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personality. The term reverence may carry an offensive implication.
However , in Carrington's usage it is a synonym for respect. As such
it stands at the exact opposite of possessiveness; it allows and encour
ages growing initiative and creativity for the child. It will also seek to
lead forth his apititudes and to inspire him for developing a high stand
ard of character. Furthermore, it preserves his sense of proper self-
respect and individuality as a person. ^9
It may be concluded then that love, dependability, and rever
ence or respect for the child's personality are three qualities of the
character of the Christian parents that need to be shown to their chil
dren as the foundation of all the efforts in terms of Christian education
at home. The importance of these qualities are heightened by the fact
that the beginners are incurable imitators as well as keen observers. ^0
B. Parental Control of the Child's Environment. Parental
control of the child's environment is another parental responsibility,
along with the parental character. It is within the management of the
parents' control over the child's environment to ensure three great
universal realities of life. Namely: truth, beauty, and goodness. How
ever philosophical these three terms may be, it is clear that these
^^ibid. , p. 120.
30lbid. , p. 123.
6L
words reflect three aspects of God's character that can be made
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intelligible even to beginners.
In terms of Christian education at home, the parents cannot
afford to overlook a great importance in strict devotion to truth in deal
ing with children, for they have a way of finding it out. Consequently,
the parents' dealing with the children becomes a means to reflect their
conception of truth or truthfulness. It is only when the parents reveal
the idea of truth in concrete daily living that it becomes meaningful to
the children. ^2
Another parental responsibility is to control the child's envir
onment in terms of surrounding it with beauty. The beauties of nature
probably come first to awaken the sense of beauty in the child. So, he
should be exposed to gardens, parks, mountains, valleys, rivers,
lakes, sea, pastures, sunrise, sunset, stars, moon, etc. He should
also be given opportunities to sense the beauty of color in pictures and
toys that he handles, and of the sound of good music All these and
other expressions of the beauty in his surroundings will help to bring
about and modify the child's sense of beauty, which is valuable to his
spiritual growth. 33
31lbid.
32ibid.
33lbid.
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Finally, since God's character is marked by goodness, if this idea is
to be communicated to a child, it should be done in such a way as to be
intelligible to the child, i. e. , the parents are significantly involved in
this task of reflecting the goodness of God in their daily lives. It is to
be noted that one adequate motive for this goodness is love--the supreme
example of which was set by the Father God in sending His Son, Christ,
to the earth. It is this inner meaning of the goodness of God that pro
vides an adequate basis for parental authority and children's obedience.
The parents are to exercise the moral authority, backed by laws of
life sweetened by understanding love. In this context Carrington goes
on to say:
The child who grows up in this kind of stmosphere will gener
ally come to see that sensible discipline is necessary for true
freedom, a lesson badly needed in these days when people think so
much more of rights than of obligations. 34
Therefore, parental control over the child's environment, by
giving attention to truth, beauty, and goodness in life is invaluable for
Christian education in the home.
In concluding this chapter on the home as an agency for Chris
tian education, what Benson says has a profound bearing:
The all-important environment that will shape the years of child-
childhood will never be properly evaluated until there is a universal
34lbid. , p. 124.
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recognition that the home is the world's greatest university and the
father and the mother the world's greatest teachers.
^^Benson, op. cit. , pp. 54, 54.
CHAPTER IV
CHURCH SCHOOL: AN AGENCY FOR CHRISTIAN EDUCATION
The Christian education of the beginners is a cooperative task
of home and Church SchooL Though the home plays an important role,
as discussed in the previous chapter, in that it holds a vital part in the
religious training of little children, it alone cannot fulfill the task of
the Christian education. So, it follows that the Church School and the
Christian home have different responsibilities to the same child, and
they share mutual responsibility in contributing to each other's success
as agencies of the program of Christian education.
'
The Church School- -more commonly called the Sunday School- -
is usually the only formal institution of Bible training for the large
majority of church families. But the period for religious training in
this set up is all too brief. As a rule it amounts to only sixty minutes a
week. This is far from being adequate. However, if this period is
wisely and effectively used, it will become a valuable place of learning
about God, Jesus, the Bible, the church, the Christian life, etc.
��National Council of Churches, A Guide in Curriculum in Chris
tian Education (Chicago: Special Committee on the Curriculum Guide
Division of Christian Education, National Council of Churches of Christ
in U. S. A. , 1955), p. 97.
^Charles G. Schauffele, "The Sunday School Can Help the Home, "
The Christian Parents, Vol. 24, No. 9 (September, I960), p. 15.
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In accordance with the characteristics and needs of four- and
five -year- olds , to have' a Beginner Department in the Church School
system is a must for effective education. The general aim of this
department is to seek to provide experiences that will make possible
the wholesome and continuous growth of the Christian personality. In
Moore's words:
This will be achieved by life in a social group where there are
opportunities of sharing, taking turns, and cooperation; friendship
with older people in the church family, giving the sense of member
ship, and feeling of security like" to that of the home; fellowship
with God, and growing understanding of relationship to Him; 'a
beginning of interest in and love for Jesus; enterprises in friend
liness beyond the home and church group which will lead to a dawn
ing appreciation of the world as God's family. ^
Furthermore, it is of the utmost importance that the highest aim, even
at this age level is that of leading the children to the saving knowledge
of Jesus Christ,
In keeping with the mentioned aim, the Beginner Department
will be considered in the following three respects: Physical Equipment,
Lesson Plans, and Teacher.
PHYSICAL EQUIPMENT
Though a child's inner spiritual condition is more important
Jessie Eleanor Moore, Experience in the Church School
Kindergarten (Chicago: The Pilgrim Press, 1935)7 p. 19.
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than external factors, yet physical surroundings will either help or
hinder spiritual teaching. Especially, the beginners are keenly suscip-
tible to the external environment, for their thinking is concrete and they
learn the invisible realities from the visible. They cannot learn rever
ence in a confused, dirty place, nor thankfulness in an oppressive, dis
mal room. In short, they are extremely sensitive and impressionable
to what they hear, see, and feel. ^
If the physical environment is properly conditioned for the
beginners, and if the room is their own and is designed just for them,
it will give them the feeling that they belong there, and a sense of
security like that of home. This consideration is essential and impor
tant for the beginners, for, since their experiences are limited mostly
in c,nd around the home, if they recognize themselves as being a part
of this environment and feel happy in it the learning situation will be
much easier and more meaningful for them. ^
Irdeed, if an effective learning is to take place, careful thought
and attention must be given to various parts and furnishings of the room
such as location, size, floor and wall, place and size of windows, lock
ers and cabinets, tables and chairs, pictures on the wall, toilet facili-
4Lois E. LeBar, Children in The Bible School (Westwood, N. J. :
Fleming H. Revell Company, 1952), p. 44.
c
Moore, jop. cit. , p. 7.
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ties, heating and ventilation.
The room for the Beginner Department, along with the Nursery
or Cradle Roll, should be the best room of the Church School building.
The bodies of these little children still need good light, fresh air, and
sunshine. The ideal room should be found on the first floor with wide
windows on the south side, near the entrance and the mothers' class,
and close to the toilet and water fountain (if these are not provided in
the room).
^
Size of the room should be large enough for all activities, yet
not so large that it will lose its home-like atmosphere. The most pop
ular and accepted proportion is from eighteen to twenty square feet of
floor space for each child. This will give enough space to avoid over
crowding yet not too much, which leads to over-stimulation. Further
attention must be given to the number of children in the room. The
ideal is not more than twenty children in the room for the Beginner
Department. ^
The color of the wall should be carefully chosen to give the
room a happy and worshipful atmosphere. Soft green or blue is usu
ally good for this purpose. The walls also can be made sources of
^LeBar, op. cit. , p. 45.
^Elizabeth McE. Shields, Guiding Kindergarten Children in
the Church School (Richmond, Va. � The Onward Press, 1931), p. "88.
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inspiration and inviting adjuncts to the teaching procedures: one can
create display areas by using perforated panels with pins or wire
o
brackets which will permit hanging items of interest and beauty. Car
pet floors are ideal for the little ones, because they are warm and most
homelike. However, clean hard wood floors, not oiled, or linoleum
floors are also good. The advantage of the latter is that it can be kept
clean easily. 9
Large, clear windows are desirable for the little children,
and beautiful colored draperies may be arranged to make the room com
fortable and beautiful. ^'^
With regard to the furniture of the room, several things should
be noted. Storage facilities for classroom can be built in the room or
movable cabinets may be installed for the purpose. Portable screens
can serve as space dividers and attractive display areas. Low, movable
bookcases and equipment shelvesare very convenient. Chalkboards,
turnover charts for teachers, and easels for pupil-artists can be made
attractive in appearance. They will give much adaptability to the teach-
^C. Harry Atkinson, "Making Christian Educaticn More Effec
tive, " Protestant Church Building and Equipment, Vol. 9, No. 4
(November, 1961), p. 16.
9LeBar,-_op. cit., p. 49.
lOlbid. , p. 48.
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ing situations. Wardrobes for storing the teachers' and pupils' cloth
ing should be provided near the entrance. These should be low enough
in height so that the children can easily reach their own wraps. The
most important of the furnishings are the tables and chairs. Sturdy
tables with rounded edges are desirable. The height should be matched
to the chairs and to the children, in order to keep their posture correct,
which is very essential to the children's physical welfare and mental
attitude. Sturdy chairs, ten inches from the floor are recommended.
One should remember never to use folding chairs for the little ones,
as they can easily be turned over. In addition to these furnishings, a
table and a chair for the class secretary, a center table for worship,
and a well-tuned, small piano should be added, l^
Good pictures on the walls can be used wisely as accessories.
They must be chosen according to the size and colors in the room.
Some suggested good pictures for the Beginner Department are: "Christ
Blessing Little Children" by Plockhorst, "The Infant Samuel" by Rey
nolds, "Madonna of the Chair" by Raphael, "Sistine Madonna" by Raph
ael, and "We Give Thee Thanks " by Jessie Wellcox Smith. Other
accessories, such as fresh flowers or a fish acquarium will certainly
'^Atkinson, op. cit. , pp. 41, 42.
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contribute to a happy and beautiful atmos phere.'^
If toilet facilities can be added to the room, they must be
provided in the small child's size. This will be a great convenience to
both pupils and teachers.
With regard to lighting the room it should be noted that too
much light, too little light, too much contrast, and improperly illumin
ated working surfaces hinder the effectiveness of learning. The proper
lighting of the room should be carefully provided for to ensure bcth the
physical welfare of the children and their effective learning. The tem
perature of the room is best at sixty-five to seventy degrees. Good
ventilation should be provided. To avoid damp, stale air makes the
room comfortable both for teaching and learning.
Activity equipment for the Beginner Department should include
good pictures, picture books, the Bible, offering plates, toys which
offer concentrated cooperative play such as dolls, dishes, blocks, toy-
animals, cars and wagons, etc. Cleaning equipment is needed- -waste-
baskets, dust cloths, a floor mop, and a dust pan.
'�^ Variety and fresh
ness can be added by arranging the furnishings a bit differently from
l^Shields, _op. cit^, pp. 96, 97.
l^Atkinson, _op. cit. , p. 42;
l^LeBar, op. cit. , p. 55.
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Sunday to Sunday. The best possible furnishings will have a far-reach
ing effect upon the tender hearts in the Christian education program.
II. LESSON PLANS
To have a well organized plan for the lesson is the first step
in making a successful teacher for the Beginner Department. There
fore, a curriculum suited for the departmental need is a necessity. In
this section this matter of curriculum will be considered and also its
corollary, the plan for each Sunday's session.
Curriculum: Its definition and usage. The word "curriculum"
is rather hard to be defined precisely because of its varied usage. How
ever, its general definition is not impossible. According to the defini
tion given by the Special Committee on the Curriculum Guide of the
Division of Christian Education of the National Council of the Churches
of Christ in the United States of America, in the broad sense of the term
it is "experience under guidance toward the fulfillment of the purposes
of Christian education. "'�^ In a more restricted sense, it is defined as,
"the total resources that are employed within such an 'experience under
guidance. ' This usage refers more to the tools of curriculum than to
the curriculum itself. "'^ The latter idea is understood by some in terms
'�^National Council of Churches, op. cit. , p. 25.
l-^Ibid.
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of "curriculum materials. "''^ To them, the term "curriculum" can be
understood as inclusive of all materials and activities organized for
the educational objective.
It is the responsibility and task of the teachers to select sound
and effective curriculum for their department. In this regard, it is
to be remembered that the central purpose of a good curriculum is the
nurture of a Christian person, "not just good people or better people,
but transformed and redeemed people completely committed to the will
of God as revealed in Jesus Christ, and participating effectively in the
19
work of his church. " In order that this central purpose be made clear
and fulfilled, it is fundamental that the Bible should be regarded as the
basic source of truth concerning God, man, and the world. At this
point the curriculum under consideration is distinguished from general
education, for it takes its orientation and derives its lessons from the
Scriptures. 20 Moreover, this same consideration can become at once
the criterion for choosing a good curriculum. Along the same line of
I'^'lbid.
l^Cornelius Jaarsma, Human Development, Learning and
Teaching {Grand Rapids, Mich. : Wm. B. Eerdmans Publishing Com-
pany, 1961), p. 248.
'^National Council of Churches, op. cit. , p. 30.
ZOibid. , p. 31.
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this thought, Mason says:
The curriculum maker in the children's division must heed
St Paul's instruction to Timothy, who had been so carefully
educated in the Scriptures by his mother and grandmother, to
'rightly divide the Word of Truth. ' In this day the Bible must be
rightly divided in terms of grade adaptation as to difficulty of
comprehension and content, and the spiritual and moral needs of
the individual. ^1
The Christian teacher should keep in mind that the most
generally accepted theory of the curriculum begins with the experience
of the pupil as the basic concern, and seeks to direct and enrich the
teaching and the learning experience through leadership, situations,
materials, activities, and the general outlook of Church School life. ^2
In recent years graded curriculum has been gaining popularity
with its two variations: the departmental or cycle graded lessons, in
which all the children in a department use identical lesson materials
for a given Sunday; and the closely graded lessons, in which the Church
School is graded like the public schools, each grade using different
lesson materials. 23 However, there are still churches that hold
2'-Harold C. Mason, "Christian Education, A Theological Dis
cipline, " The Asbury Seminarian, Vol. XIII, No. I, Fall-Winter, 1951,
p. 50.
22Frank M. McKibben, Improving Religious Education Through
Supervision (Nashville, Tenn.: Abingdon- Cokesbury Press , 1931, p. 58.
23Harold C. Mason, Abiding Values in Christian Education
(Westwood, N. J. : Fleming H. Revell Company, 1955), p. 92.
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uniform lesson series; this is especially the case with the older age
24
groups.
"
At any rate, it is the task of a teacher to secure a complete
set of the teaching materials for the department and to examine them
piece by piece: parents' materials, pupils' materials, and teachers'
materials. After getting thoroughly acquainted with these materials,
the next step is to prepare for a unit of lessons. The term unit implies
a framework in which individual sessions are placed together. So, it
should be planned before planning an individual lesson. This unit plan
ning should be done with all the members of the staff of the Beginner
Department monthly or quarterly with the following steps: get familiar
with unit and session titles and purposes; read the list of major activ
ities; look at the unit and session outlines; and list suggestions and
materials that will be nelpful in teaching. 25
After the unit plans are set, preparation for individual ses
sions should be carefully done. In this preparation it is a must for the
teachers to consult monthly for planning lessons, if their work is to
succeed. Young gives a list of helpful suggestions in preparing for the
individual session:
24National Council of Churches, op. cit. , pp. 152, 153.
25Lois Horton Young, Teaching Kindergarten Children
(Philadelphia: The Judson Press, 1959), pp. 46-49.
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1. Read the entire session from the teacher's book.
2. Become familiar with stories, songs, and poems to be used
in the session. Put markers in the Bible at verses to be
used during the session. Konw these verses 'by heart.
'
3. Check to be sure all materials needed for the session are
at hand.
4. Prepare special work materials if they are needed.
5. Check your teacher's material to make sure that you have
taken care of all the suggestions for advance preparation.
6. Read over the outline, visualizing the session in progress
in your room. Make any adaptations which may contribute
to a satisfying experience for the children.
7. Go to the kindergarten room early enough to have it ready
for the arrival of the first child. . . .
8. Be ready to use the children's ideas. . . .
9. At the close of the session, begin to prepare for the next
one by jotting down notes of things to be finished or remem
bered the following Sunday. 26
Finally, it should be noted that "curriculum materials come
alive only through the personality of the teacher.
"
Plan for a session. What is the Church School session like in
a good Beginner Department? Young gives a clear description of a
Church School session in the Beginner Department:
26ibid. , pp. 49, 50.
2'7lbid. , p. 50.
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It is a carefully planned session in which the teacher guides the
group into a series of activities, each having its own purpose and
related to the main idea of the session. It includes elements of
listening, of play, of work, or worship, of contributing ideas, of
expressing vidth materials and words the feelings and thoughts which
have been gained during the session. It has been planned not with
the idea of conveying a body of facts to the child to be known and
repeated back parrot-fashion, but with the belief that, working with
God's laws of growth, we can offer the child experiences on his
level of interest and ability which will help him to develop Chris
tian thoughts and feelings resulting in Christian behavior. 28
One-hour Church School sessions may consist of four activity-
groupings. First is the "informal time" of ten to fifteen minutes which
begins when the first child arrives. During this period, children
arrive, take off their coats and hats, greet friends, observe the room,
and make their own choice of activity in the various interest centers. 29
The child is free to gravitate to whatever center of interest attracts
him the most- -such as the book center, which is a lovely miniature
library equipped with low tables and chairs; the block center which has
various sizes of blocks; the housekeeping corner, with dolls, clothes,
and housekeeping equipment; or the nature or activity center with plants,
30
flowers, goldfish, etc. , which the children can take care of.
'^"Ibid. , p. 32.
29lbid.
SOpittle Learners Teacher's Guide, Vol. 59, No. 4 (Oct. , Nov.,
Dec. , 1961), p. I B.
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Next comes the "together time" or "worship together period. "
The piano calls the children from the small groups to the large group
setting. The group may be seated on chairs or informally on the floor,
facing a center where there is a low table with a picture of Jesus or the
cross, a Bible, and the offering plate. The characteristics of this
period are that it consists of activities in which the whole group parti
cipates simultaneously. Here they share their experiences by means
of conversation, singing together, praying, bringing their offering,
listening to a Bible story, and discussing some questions which are
related to the session's purpose. The teacher may bring thinking and
feeling of the children into focus with the main idea and purpose for the
session. She may highlight this important part of the session by using
materials she includes for their participation, which have been pre
pared ahead of the time. However, she should always be prepared to
change the order and the contents of the lesson as she feels the flow of
o 1
the group interest.
Worshipping together is the most important element in this
period: "Worship i'^ the communion of a child with his heavenly
Father. "^^ it is "the culmination of spiritual experience, when self
�3 1
^ Young, op. cit. , p. 33.
^^Shields, op. cit. , p. 184.
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reaches out for God, feels Him near, and adores Him. "33 Accordingly,
"there can be no higher purpose of religious education than that of
leading children into a vital relationship with God. "^^
It should be observed that mere bowed head and pious words do
not necessarily prepare and lead children into the worship experience.
The teacher must try to arrange tne order of the session so as to cre
ate the atmosphere to feel God's presence; in her own sensitivity to
the children's needs and reactions, and in her own sensitivity to God,
she may be able to help bring about this atmosphere. According to
Young's analysis, the children will usually be ready to worship at the
following times:
I. When they are enjoying something beautiful from God's
world.
Z. When they are aware of fellowship with other children. . . .
3. When they are having a moment of high emotional exper
ience. . . . The 'high emotional experience' will be a
moment of love, awe, and devotion inseparably intermingled.
It may also come at the end of a story or conversation.
4. When they are working on, or have completed some work
of service to others. 35
33LeBar, op. cit. , p. 295.
34shields, loc. cit.
35Young, op. cit. , p. 72.
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When the teacher catches the right moment for worship, she
may say, "Let us talk with God about it;" "Let us tell God how we feel
about it;" or "Let us say thank you to God,
" and pause for a few sec
onds. Then, simple words of prayer in two or three sentences with the
most expressive, appropriate thoughts to God may be followed. This
prayer maybe an adoration, thanksgiving, submission, supplication,
or sometimes, confession. The prayer may be followed by a song or
a Bible verse, which expresses the same thought. Sometimes a song
or a Bible verse may preceed the prayer. Another thing to be
observed in this period is the dedication of the offering. When the
offering is taken, the definite purpose of the giving should be given
clearly. It is a part of the good Christian education of the child to lay
37
a foundation of responsibility toward the up-keep of God's house.
The third period consists of "creative activities." Here chil
dren are led into the period to express themselves in words; in dra
matic plays; or in various handworks which have been initiated through
their experiences in the preceding period. This may take the form of
drawing, playing a story, doing an action song, or doing any other kind
of hand work. Usually about twenty minutes of the session is used for
3^Ibid. , pp. 73, 74.
3'^ Frances Weld Danielson, Methods With Beginners (Boston:
The Pilgrim Press, 1921), p. 72.
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this activity period.
The last period of the session is a short but an important one.
It is the "closing moment" or "dismissal time. " Time for going home
is just as much an occasion for Christian teaching as any other part of
the session. It may include a song related to what they have done, and
a reminder of stories to read and activities to do at home. This dis
missal time should be done meaningfully and leisurely so that the chil-
39dren may leave in a prayerful and unexcited way.
III. TEACHER
The third important phase of the Church School is the teacher.
Even with the best of physical equipment and lesson plans, success of
Christian education still depends upon the teacher.
The teacher is like a stained glass window, through whose mind,
spirit, and life, God's truth shines and takes on the glow and the color,
whether it be bright or dark and gloomy. God's truth revealed in His
Word is always the same. However, the same truth, which inspires a
child with majestic power, may not make any appeal at all at other
times. All this depends upon the teacher through whom the Word of
Young, op. cit. , p. 33.
9Little Learners Teacher's Guide, loc. cit.
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God flows. 40
Only well qualified teachers may take the responsibility of
this strategic place in Christian education. Eavey shows a keen insight
in this respect when he says that "the teacher may teach a little by
what he says; he teaches more by what he does; but most by what he
is. "41- It is in such a context as this that the qualifications and the task
of the teacher will be noted in this section.
A. Teacher's Qualifications. The qualification to be a teacher
in the Beginner Department may be viewed from two aspects. The
first has to do with the intrinsic aspect, namely, personal qualifications
The second has to do with professional qualifications.
Personal qualifications for the Beginner teacher.
I. Definite Christian experience. A teacher should be a born-
again Christian and show daily growth in Christ. "What a teacher is,
what he stands for and believes in, is very significant to his general
effectiveness. "42
2. Appreciation of the Bible. A teacher should love and
40Findley B. Edge, Teaching For Results (Nashville, Tenn. :
Broadman Press, 1956), p. 224.
41lbid.
42Ronald C. Doll, "Christian Education Today," Christianity
Today, Vol. V, No. 11 (February 27, 1961), p. 7.
81 a
know her Bible, and should keep her life in harmony with God's
will through a prayerful and careful study of the Bible.
^3
3. Love for children. Love will impel the teacher to find
the unknown talents and potentialities within the child. It will also
create in the teacher's heart a desire to be a better teacher through
44
study, training, and preparation for the task.
4. Sympathetic understanding . A teacher must like other
people and think well of them. She must be sensitive and under
standing to another's sorrow, joy, needs, and problems. She
must also be outgoing, self-initiating, and ambitious. ^5
5. Physical fitness. A Beginner teacher should be young
enough physically and in spirit in order that she may enter enthu
siastically into the enterprises of little children. Yet she should
be old enough to have a rich background of knowledge and exper
ience in caring for and teaching little chil dren.
6. Personal appearance. A teacher must be attractive in
43Pauline Hargis and others. Teaching the Beginner Child
(Nashville, Tenn. : The Sunday School Board of the Southern Baptist
Convention, 1948), p. 3.
44ibid.
45do11, loc^ cit.
^^Shields, op. cit. , p. 57.
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appearance. She should have virtues of purity in taste, mind and
morals; neatness in dress; refinement in conversation, and in color
scheme and arrangement of the room; pleasant voice and manner;
and courteousnes s and friendliness. 47
7. Emotional stability. Little children are sensitive to the
nervousness of an adult. A teacher should be calm and patient. She
should hold her self-control in any situation and alv/ays be depend-
4-8
able and happy.
Professional Qualifications for the Beginner Teacher.
1. Representation of Christ. A teacher should reflect the
image of Christ to the children. Therefore , she should give herself
wholly to prayer, preparation, and leadership. She must be willing
to become broken bread and poured out wine until her children can
take spiritual nourishment for themselves. ^9
2. Efficiency and Resourcefulness. An efficient teacher
should master countless details of the teaching procedure which
constantly arise, and she should study and experiment until she
4'^ Ibid. , pp. 58, 59.
48 Ibid. , pp. 59, 60.
49LeBar, op. cit. , pp. 33, 37.
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finds the best way of doing things.
3. Open-mindedness. A teacher should be receptive to
the ideas and suggestions of others for better teaching. She should
be helpful and cooperative vidth other workers; "He is amenable to
desirable change in the organization in which he serves, and in the
methods he uses in his work. "-'^
4. Keenness. A teacher should be keen to grasp teaching
opportunities provided by the children themselves . She should be
able to use the questions raised by the children during the class
period and to answer them truthfully with real understanding and
wisdom. 52
These, then, are the basic qualifications that should be consid
ered in recruiting and training prospective teachers, and also by the
teachers themselves as they keep ever fit for their task.
B. Teacher's Task. The task of a Church School teacher is
not merely to impart Bible knowledge, for education is not a mereacqui-
sition of knowledge but, also, the use of it. The word "teacher" comes
from taecom, the Anglo-Saxon vord meaning to show and to demonstrate
^'-'shields, op. cit. , p. 61.
SIDoU, loc. cit.
52shields, op. cit. , p. 54.
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how to do. Moreover, the word "education" comes from the Latin
educo , meaning to lead out or to train or develop the knowledge, skill,
mind, character, etc. This means then, that the teacher has to have a
sense of responsibility for education in terms of a total development of
personality. This concept is perfectly in line with Christianity, for it
is a personal religion. It follows, then, that it is of supreme necessity
that "the personality of the child be developed that he may act rightly
in this all important matter, not because we earnestly desire it, or
because he sees others taking this step, but because his own will
responds to the personal appeal of God. "^3
Therefore, one of the responsibilities of the teadier is to know
her pupil and to contribute to his total development. The teacher must
come to a fresh consciousness of the infinite worth of, and to a new
awareness of, the importance of the pupil in the teaching-learning situ
ation, for, as Bowman says, "Each individual is unique in God's sight
and he should be so in the teacher's sight. ^4
In order to fulfill this responsibility, the call on homes by the
teacher is most valuable, for it enables her to know the child, the
mother, and the home condition. Moreover, keeping a record of each
child on information sheets will be a great help. At any rate, the
53ciarence H. Benson, An Introduction to Child Study
(Chicago: The Bible Institute Colportage Ass'n., 1927), p. 41.
54Edge, op. cit. , p. 79.
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teacher should keep in touch with the home as the need arises. Many
problems in the child's development arise from his familylife and she
should be aware of this in order to deal with him in an understanding
way. 55
Another important phase of the teacher's responsibility is her
realization of her teaching task as an art. Her art is to direct the learn
ing process of immature learners to the right ends. To carry out this
task effectively, she should understand the medium (lesson plans and
materials) through which she is to direct, and the ends for which she is
56
to serve.
Furthermore, it is a teacher's task to activate and motivate a
child for learning in terms of creating a feeling of curiosity and interest
in a child so that he may pay attention to what is to be learned. Then,
there follows the task of instruction. The instruction necessarily involves
two classes of activities. First, she sets up a learning situation by
using teaching materials such as stories and pictures. Secondly, she
should be able to communicate effectively her lessons. In other words,
what she teaches m.ust be intelligible to the child.
55jaarsma, op. cit. , p. 266.
5felbid. , p. 253.
^"^Ibid. , pp. 47-49.
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Finally, a teacher's task involves discipline, which demands
obedience on the part of a child. It is to be noted in this connection that
the discipline here is that which rises out of the personal relationship
between the teacher and the child, and directs the latter in learning in
the direction of proposed goals. ^8 n ig i^. learning obedience to rightful
authority that the child will come to understand terms of obedience to
the source of all authority, even God Himself, the goal to which every
Christian teacher works toward.
58lbid. , p. 249.
CHAPTER V
MEANS AND METHOD FOR CHRISTIAN EDUCATION
A little child learns mostly through his senses--by seeing,
touching, doing, and imitating others. Psychology teaches that a child
learns and remembers 10 per cent of what he hears, 50 per cent of what
he sees, 70 per cent of what he says, and 90 per cent of what he does. ^
Accordingly, means and method used for Christian education must be
kept in touch with this finding of child psychology. The use of the Bible,
story, music, pictures, handwork, and plays are the basic means and
method for Christian education and must be thought of in this respect.
I. THE BIBLE
The Bible is the Word of God, being different from all other
books. It contains verses and stories that a child loves. In fact, the
Bible can become the most precious Book in the world to the four-and
five-year-olds. Though they cannot yet read, there are ways in which
teachers and parents can help them to get familiar with the Bible and
learn to love it.
The first step is to give the child a Bible as a gift and have his
name engraved on the cover, or inside the cover. He will certainly
'clarence H. Benson, An Introduction to Child Study (Chicago :
The Bible Institute Colportage AsT'n. , 1927), p. 69".~~
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cherish this Book, for it is now exclusively his. K the name of Jesus is
pointed out to him in the Bible, and if he is asked to find some verses in
his Bible, how thrilled he will be when he has learned to find them by him
self. He can be encouraged to see how many times he can find the name
of his best Friend in the New Testament. He may never forget that the
first written word he learned was "Jesus. "^
The second way to help a child to love his Bible is through the
use of Bible verses. Children love to memorize short verses, and they
learn them well by repetition or by songs such as "I was glad when they
said. . . . , " or "God is love, " etc. It is of great spiritual benefit to let
the child memorize in his early life. It was the way that the children of
Israel learned the Word of God in Old Testament times, and it has been
so among Christians always. The Bible verses should be understood by
the child, and should become a part of his experience. For this end,
difficult words should be interpreted and explained so that the child will
fully grasp the meaning of the verses. ^
The third way a child can learn to love his Bible is through
^Merritt Fry, "Bible for a Five - Year- Old, " The Christian
Parents, Vol. 24, No. 11 (November, 1961), p. 2.
^Pauline Hargis and others. Teaching the Beginner Child
(Nashville, Tenn. : The Sunday School Board of the Southern Baptist
Convention, 1948), pp. 31-33.
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listening to Bible passages read aloud. Although a child may not under
stand much of the meaning, he will recognize the moving prose and feel
the rhythm of the Psalms. ^ He will also recognize the reverence in the
tone of voice of him who reads it and feel his respect for the Bible. As
the sounds of reading become familiar to him, and as he finds verses or
names that are already known to him appearing in the Bible reading, he
will come to appreciate the Bible as a very familiar Book.
The fourth way to help a child to love his Bible is through tell
ing Bible stories. Children love to hear the Bible stories over and over
again. Most of the great stories of the Bible can be repeated with empha
sis suitable for the individual child and for his age level. Of course, some
of the Bible stories are not suitable for the little ones. All of the stories
need to be somewhat adapted in language and setting to make them under
standable. For the beginners a book such as Bible Story ABC Book
(written by Arlene Hall and published by Warner Press) with lovely full-
color illustrations is recommended, since it is written for their age level.
At any rate, the re-telling and repetition of Bible stories is an important
element in building and nurturing a religious consciousness and aware
ness in the minds and hearts of the children . ^
4lbid. , p. 33.
5"It's Story Time, " The Christian Mother, Vol. 51, No. 4
(October, November, December, 1961), pp. 15, 16.
90
II. STORY
"Read me a story, Mommy,
"
or "Tell us a story, teacher,
"
often comes from the lips of little children. All children love stories:
children and stories go together. The right story will help an overly
tired child drop off to sleep or one who is a poor eater to enjoy his meal.
One advantage of the story is that it can teach a valuable lesson without
preaching. Also, well-written stories by authors who understand chil
dren can lead them to know God and learn to love His Son. So then, it
is more than appropriate to say that "stories are children's friends and
mother's helpers. It is to be further noted that the good stories,
namely, realistic stories, that are related to the children's familiar exper^
iences, will help them to develop the attitudes and appreciations; the
ideals and standards needed in their daily life.
A story also makes the listener see himself. The child places
himself in the position of the hero in the 'Story. Then his imagination
works and his attitudes may be set accordingly. When he comes to a
o
similar situation, he may act just like the hero. Thus, the story has a
^Ibid. , p. 14.
^Edna Dean Baker, Kindergarten Method in the Church School
(New York: The Abingdon Press, 1925), pp. 160, 1617
Q
�Jessie Eleanor Moore, Experiences in the Church School
Kindergarten (Chicago: The Pilgrim Press, 1935), p. 57.
9L
great influence in building a child's life and person.
Good stories have great teaching values as a vehicle of Chris
tian education, when used effectively by a good story-teller. What,
then, is a good story and how can one tell a story effectively? These
two points will be discussed now.
A Good Story. A good story should consist of four stages:
beginning, events, climax, and conclusion. The beginning must capture
the interest of the listener at once. It should not be a long "preface"
but should introduce the leading character, put him in the proper set
ting, and awaken curiosity about his problem or situation which gives a
clue to what the story is about. It could be a sentence or more, but the
shorter the better, especially for the little ones. 9 The second stage is
that of events. Each event should lead into the next. Finally, the cli
max is reached. The climax differs, depending on the purpose the
story-teller wishes to accomplish. This should stand out clearly and
bring the listeners' attention to its height as this part carries the real
message or moral of the story. 10
The last stage is the conclusion. A conclusion may be viewed
9jeanette Perkins Brown, The Storyteller in Religious Educa
tion {Boston: The Pilgrim Press, 1951), pp. 17, 18.
lOlbid. , p. 23.
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as a few words "added to give the reader or listener a sense of satis
faction- -to set the the mind at rest. "'^ Moreover, the story-teller
should stop when the ending comes.
Choosing a good story for this age level is another thing to con
sider. The story that satisfies the interest of children must "appeal to
their emotions, humor, love of adventure, desire for courage, compas
sion, sense of good fellowship, and fresh imagination. "^^ Furthermore,
the beginners like stories with a great deal of action, familiar settings,
simple plots and image, direct discourse, short sentences, repetition
of words, and a small vocabulary. There should be a point of contact
between content of the story and the experience of the child, but enough
of the unfamiliar to stimulate the imagination. 13
Good Story Telling. Telling a story effectively is an art. A
good story-teller must know his story well, love it, and feel it. He must
tell it inspiringly and with a natural manner. To be a good story-teller
one needs to put time and effort into preparing himself.
In preparing a story one must first find the right story for the
'�'�Elizabeth McE. Shields, Guiding Kindergarten Children in the
Church School (Richmond, Va. : The Onward Press, 1931), pp. 150, IBL
l-2"It's Story Time, " op. cit. , p. 15.
'�3Brown, op. cit. , p. 30.
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particular group or individual, then the teacher must become thoroughly-
familiar with it. Scenes, characters, descriptions, moving plot, and
vocabulary that are to be used in the story should be well known by the
teller. '4
The next step in the preparation is to visualize the story. The
secret of the art of story telling comes at this point, i. e. , seeing what
the author says. Visualizing does not mean a conscious memorization
of the events or a description in detail, but to see the word pictures so
clearly that all he has to do is to tell to another what he sees, thus mak
ing story telling a joy. For this, one should practice aloud or tell it to
imaginative children or to the family members. Practice counts in an
effective telling of a story. 15
Moreover, in his preparation to tell a story, a story-teller
must know the power of sound effect, such as "tap, tap, tap, " or "step,
step, step, " and use them effectively in the story. This develops the
teller's skill in using repetition.!^
These preparations for story telling should not be neglected by
any story-teller. Marie Shedlock, the great English story-teller, used
14ibid. , p. 53.
15Shields , op. cit. , p. 151.
l^Hargis and others, op. cit. , pp. 43, 44.
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to spend six months of work on a preparation, l"*" Mrs. Charlotte Hall,
so-called "On- Call Story Lady" of Baking Ridge, N. J. , spends a great
deal of her time and effort in preparation in terms of gathering back
ground material, outlining, practicing and reviewing until she is
ready.
When the preparation is all set, a story-teller is ready to
talk. As a rule, there is no set time for story telling. Children live
in their stories most of the time, recalling, retelling, and playing them
again and again. The best time for story telling is when the children are
ready, when they are relaxed and in a mood to listen.
In actual story telling the following points need to be observed
carefully:
1. Arrange the seats of the listeners carefully and make sure
that they are comfortable and relaxed. ^0
2. Posture and gesture should be natural.
3. Use natural tones of voice and let the voice reflect
l^Ibid. , p. 42.
'^Elizabeth Logan Davis, "On- Call Story Lady, " Sunday School
Leader, Vol. 62, No. 12 (Dec. , 196. ), p. 8.
'^Shields, op. cit. , pp. 135, 136.
20lbid. , p. 138.
21-Ibid. , p. 143.
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emotion. Avoid becoming monotonous in tone. Make
effective use of pauses. ^2
4. Look at the audience directly. Eye-contact is important. 23
5. Tell the story creatively- -make it live. 24
6. Use direct discourse, contrast, and repetition. 25
7. As a rule, do not ask questions in the story. 2^
8. Welcome children's questions and little interruptions.
Take them up and use them effectively by answering them
in the story; otherwise ignore them. 27
9. Do not hurry the story. 28
10. Do not say, "I forgot. " Think quickly and go on. 29
11. Forget oneself. 30
22Brown, op. cit. , p. 62.
23ibid. , p. 63.
24lbid.
^^Shields, op. cit. , p. 140.
26lbid. , p. 145.
2'^_Ibid.
28ibid. , p. 144.
29ibid. , p. 146.
30ibid.
In conclusion, it may be said that if the story has been well
told, there is no need to point out the moral. The natural response to
the story should be followed and the session should be completed with
prayer, music, or drawing a picture in order to release the stimulated
minds. The story may be recalled next Sunday to see how m.uch the
children have retained.
III. MUSIC
When God created the world. He created a world of music:
music is everywhere and in everything --it is in the wind, the babbling
brooks, the singing birds, and the human voice. To this world of music,
little children pay attention and become very conscious. They respond to
it in various ways: listening, singing, playing an instrument, or enjoying
some creative music all of their own. ^2
Music is essentially a language of the emotions; it belongs to
the things that lie deep in the soul of a child. It has a great power to
soften, ennoble and uplift him. This makes it stand in close relation to
character building. 33
3lHargis and others, op. cit. , p. 44.
32lbid. , p. 47.
33Mary Everett Rankin, A Cours_e for Beginners
in Religious
(New York: Charles Scribner's Sons, 1917), p.
7.
97
It follows that music becomes one of the best means of Christian
education.
Music in terms of Christian education for the beginners must
be considered in two categories, namely, song and music for relaxation.
Song. Singing has always been an integral part of the Church
School. It is perhaps the best way to praise and worship God. It is
also a very natural way of expressing one's feeling. Beginners will
want to sing on all occasions. They want songs for prayer and praise,
and about everyday life and the world in which they live. They love to
sing or hum. a melody when they are happy and when they want to express
their emotions. ^4 Singing songs together also unites a group in the bond
of Christian love and cooperation. 35 So then, songs have a valuable
place in the Christian education of the beginners.
Hearn says, "A song is important for its teaching powers.
It is so very true, since a song has power to influence children. Through
a song that a child often sings he may realize more fully that God is near
and hears when he sings and prays. A song helps a child learn how to
34Hargis and others, op. cit. , p. 48.
35LeBar, op. cit. , p. 326.
36Hargis and others, loc. cit.
98
work and play with his peers. It creates an atmosphere and adds
variety to the Church School session. It also gives aid in motivating
the conduct of the child and it helps accomplish the purpose of the day. ^
It is with a view to these precious values that a song holds
that it should be carefully chosen for the use of Christian education of
the beginners. These are some requisites to be observed for choosing
a song or songs for the Church School:
1. Songs must be written for children. Words and ideas of
the song should be within the range of little children's
experience and understanding. 38
2. Songs should have a religious value, with definite Biblical
teachings that can help children in their spiritual needs. 39
3. Songs should have good literary and artistic merit as
poems. 40
4. Songs should not be too long. 41
5. Music of the song should fit the words. Music should
interpret and enrich the words, and should be suitable and
harmonious with the spirit of the poem. 42
^'Ibid. , pp. 48, 49.
38LeBar, op. cit. , pp. 329. 330.
39shields, op. cit. , p. 159.
40LeBar, op. cit. , p. 331.
41-Shields, loc . cit.
42ibid. , p. 160.
99
6. Music for the song should be easy enough for the children
to sing along with freedom and joy. Its harmony should be
simple. 43
7. Melody of the song must be within the range of the little
children's voices. 44
After choosing the right song for the children, before intro
ducing it to them it is important to get a fine cooperation from the pianist
and the song leader. The pianist for the beginners must always play
clearly and accurately and show the mood of the song. 45
When introducing a new song to a group of children, a song
leader should make learning the new song a pleasure. Usually it is bet
ter to introduce words and music together and not more than one stanza
at a time. Let the children listen to the song several times before they
try singing it. Then they will be emotionally ready to make the words
on their own. After the song becomes familiar to them, it is important
that the song be kept alive to them. This could be done by repetition.
A truly beautiful and good song grows dearer to the hearts of the chil
dren when it is used often. 4"
43LeBar, _op. _cit. , p. 333.
44ibid.
45ibid. , p. 336.
46 Ibid. , pp. 341-343.
1 00
Music For Relaxation.
Music is helpful in giving children the relaxation that is so
very necessary for four- and five - year- olds . Since Beginners can
not sit still for very long, the wise teacher will plan times and ways
for the children to move about and stretch. This will keep noise,
confusion, and tension at a minimum.
When beginners become excited and over-stimulated in the
activities in which they are participating; playing soft, quiet music of
the meditative type will bring them a feeling of quiet calmness. Begin
ners also love rhythm and repetition in music. The rhythm of the march
and the light touch of skipping music will create a happy atmosphere and
background for them when they need relaxing or are doing some other
activity.
^8
IV. PICTURE
"Let me see" is children's common desire. Though they
cannot read yet, pictures tell children stories. Pictures often turn a
make-believe world into one of reality, for they speak the language of
childhood. A Chinese proverb says, "A picture is worth ten thousand
words, "49 and it is very true, for children love to see pictures and
4^Hargis and others, op. cit. , p. 57.
48ibid.
49ibid. , p. 63.
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learn much from them.
When pictures are used effectively in teaching beginners,
they render a valuable contribution to their Christian education. Pic
tures, especially large pictures on a v/all or bulletin board, center
attention and help build a suitable atmosphere. Pictures stimulate new
interests and enlarge experiences, as well as they help to recall past
experiences. They can portray an ideal conduct and help furnish an
incentive for the same. They make vivid impressions and help in expres
sing thoughts in an orderly manner. Pictures also provide a topic of
50
conversation to be shared with the group.
Pictures may be used to recall a Bible story, or to make up
a story; to clarify customs, manner of dress in other countries and
patterns of living. They may suggest a song to sing or stimulate conver
sation topics. They can help create an atmosphere of worship,
The effectiveness of using pictures depends much upon the
choice of a right one for a particular purpose. A good picture has real
artistic beauty in color and outline. Details in the picture ought to be
true to the incident it relates to, yet it need not be too detailed, as it
might confuse a child with its massiveness. The mental giasp of the
^'^LeBar, op. cit. , pp. 267-269.
^^Hargis and others, op. cit. , pp. 64-67.
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child, is limited; he can see better if the objects are few and the back
ground is clear, i. e. , not complicated. It is to be noted here that the
whole object or figure should be seen, not just a face or part of an
object. The size of the picture should be determined according to the
suitableness to the purpose and group. A good picture should depict
action, rather than still life and present a positive message. Both
action and message in the picture should be within the children's
62
comprehension.
In terms of the application of the use of pictures, there are
at least three. The first to be considered is the flannel-graph. The
flannel-graph has a decided advantage over a still picture in that it actu
ally shows action when telling a story. The children see what is happen
ing as the story progresses, instead of seeing one complete scene as in
a picture. ^3 Another application is a chalk-talk, using a black board
or paper on which the pictures are drawn as the story is told. Flash-
cards, using several pictures in a series to show successive events in
a story, are still another application of the picture to Christian
education.
^^LeBar, op. cit. , pp. 271-274.
5 3 Ibid. , p. 283.
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V. HANDWORK
Handwork or manual activity is so called because the hands
play the largest part in transforming into a visible shape a mental image
of a picture, design, or figure. There is no other activity that has more
universal appeal to all children than handwork. It is characteristic of
the small children to be busy with their hands, manipulating, making
and unmaking, imitating, and creating. It is also in these activities
that their learning takes place. They learn as they work out projects
in terms of the nature of the material, the process, and the result.
^4
Handwork should be interesting, for interest is the key which
unlocks learning. It should be creative; so that children may be able to
express themselves. It should be simple enough to fit the capacity of
the children's level. And, most of all, it should be meaningful and pre
sent a spiritual truth in connection with the day's lesson. Teachers must
always remember that a piece of handwork, whatever the type may be,
has no place in the Church School unless it illustrates, interprets, or
is expressive of a fact, a truth, or an ideal that is vital in arriving at
55
the object of the lesson.
S^Baker, op. cit. , pp. 219,220.
^hhid. , p. 232.
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There are three kinds of material used for various handwork.
These are: (1) Aplastic group, which includes materials such as clay,
sand, and plastic materials; (2) an industrial group which includes wood,
paper, and cardboard; and (3) a graphic group, which consists of crayons,
paint or charcoal, pencils. These materials can be used in various
ways. Most of the beginners love to color, mold clay, paint a picture,
and paste things. Some of the handwork projects such as the sand-table
picture or block buildings can be engaged in by a group of children, and
this participation will give them a fine opportunity for developing cooper
ative and sharing attitudes.
VI. PLAY
"Play is a child's natural way of learning, and therefore it
finds a prominent place in the session, "57 said Carlson. This subject,
by virtue of its nature,will be considered in two aspects, namely, free-
play and dramatic play.
Free-play. An excellent way of getting children into the
learning process is to provide a short period of free-play, in which they
^%bid. , pp. 223, 224.
^'Jessie B. Carlson, Teaching Nursery Children (Philadelphia:
The Judson Press, 1957), p. 96.
~~~~
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are offered a chance to pursue their interests. In order to do this, the
teacher must arrange the room before the session begins in such a way
as to attract the children upon their arrival to the familiar and favorite
play area. This calls for arranging work and play materials so that they
will see the possibilities for participation; first individually, then as a
group; so that they will be led into the experience which will stimulate
their mind to the session's purpose.
Two or three play centers, such as block corner, doll corner,
book center, etc. , should be prepared in the room. This will allow
each child to choose what he wants, and it makes him feel at ease. Play
also enables a child to reproduce activities that he has experienced be
fore; and at the same time it will give him an opportunity to experiment
in the use of the materials and equipment in order to find new ways of
utilizing them. Play will also help "a child to gain emotional control.
Children do not have the vocabulary to express the fears, worries, and
the problems that distress them, but they often can play these out, and
^^Lois Horton Young, Teaching Kindergarten Children
(Philadelphia: The Judson Press, 1959), pp. 57, 58.
59 Ibid. , p. 58.
Carlson, loc. cit.
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thereby gain relief. "^1
Dramatic Play. "No teaching method is more thoroughly in
keeping with little children's nature than dramatic play. "^^ Children
live in a play world where animals, dolls, and toys talk and are like
people. A simple dramatic play--such as playhouse, play train, and
play church, can become an expression of little children's social exper
ience. Young develops this point:
When we examine the behavior of the four-to-six-year-old we
find that dramatic play is characteristic of his social experience.
He organizes himself and his friends into a train crew, a zoo, or a
family picnic on a moment's notice. His keen imagination enables
him to participate realistically in every type of impersonation and
he can become a machine, an animal or another person with great
ease. His imagination is so fluid that he can transform himself into
one thing and then another in rapid succession. Although a costume
is not at all essential, it must be admitted that he finds a great deal
of satisfaction in the provision of anything which represents a cos
tume. His imagination provides the rest and no elaborate costuming
or realistic props are necessary. ^3
Dramatic play may incorporate action song and rhythmic play.
It can also be used to review a story or as a setting for a new story. It
can further broaden a child's horizon, making the new and inexperienced
more real. Last of all, but not the least, it can be an excellent way to
^4bid. , p. 97.
62Moore, op. cit. p. 46.
63 Young, op. cit. , p. 61.
practice conduct and to create a worshipful atmosphere
L07
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64,,,M^oore, _op. cit. , pp. 53, 54.
CHAPTER VI
CONCLUSION
Beginners have a strategic place in Christian education, for
it is at this age level that the foundation of the total personality is laid.
Accordingly, beginners present both opportunity and challenge to those
who are concerned with the responsibility of training and educating
them.
In terms of Christian education of beginners, their psychology
needs to be considered first. They have their own characteristics and
needs to be understood and cared for. The characteristics include
their physical, mental, emotional, social, and spiritual or religious
development. Generally speaking, they show rapid physical and mental
growth. Their emotional and social development reveal their particular
need for love, recognition, and security. Also, they show distinctive
ness of personality, and capacity for receiving and understanding Chris
tian truths. Furthermore, their needs fall into three aspects: emotional
needs for love and respect, moral needs for a proper discipline, and
spiritual needs for Christian truths and training.
It is to be noted that beginners are very much sensitive to, and
affected by, the conditions in the environment in which they live. This
fact creates needs for proper agencies to provide an adequate religious
training. These agencies are the home and the Church School. By
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virtue of its intrinsic nature, the home demands the first attention. It
is the home that touches the whole life of the child and gives the great
est influence upon him at this age. Herein lies the centrality and im
portance of a Christian home in Christian education. A Christian home
can become a place where Christian nurture in its largest sense can
take place in practices such as family devotions, observance of the
Lord's Day, and Christian service in giving and witnessing.
Another role of the Christian home is to be understood with
reference to the parents' responsibility. Parents are, inescapably,
living examples to their children. Even their idea of God is affected to
a great degree by Father- and Mother-image. It follows then, that par
ents need to have three basic qualities: love, dependability, and rever
ence or respect for the child's personality. Moreover, in the practice
of these qualities, it is the parents' responsibility and privilege to give
a proper control to the environment by surrounding the child with truth,
beauty, and goodness. These virtues show the child what God is like.
Church School, as another agency for Christian education, has
a distinct contribution for beginners. In reality, it is the only formal
institution for their religious training; so, it is to be provided with the
best possible physical equipment, lesson plans, and teachers. Effective
use of the physical equipment and the lesson plan have a far-reaching
influence in the Christian education of beginners. However, the key to
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this whole matter is in the hand of the teacher. It is mandatory that
the teacher meets both personal and professional qualifications for her
task. Her task involves providing a wholesome teaching experience by
keeping in close contact with the parents of her children. It should be
noted that she is to create an interest on the part of the learners by pro
viding a well organized learning situation, and to lead them into Chris
tian commitment and growth.
In providing Christian education for the beginner, there are
various means and methods which can be used, either at home or at
Church School. The Bible, with its wide useage in memorizing verses,
reading passages aloud, or telling Bible stories, can become the most
basic and important means. Since beginners love stories, a good story,
if it is told effectively by a good storyteller, can become another effec
tive means.
A well-chosen picture with a view to the purpose of the lesson
can become an asset in introducing and teaching Christian truths. Flan
nel-graph, chalk talks, and flash cards also belong in this category of
teaching aids. They are especially fit in bringing concreteness to abstract
truths, which is needed in teaching the beginners. Handwork also can
render their share in contributing to the learning situation, since the
beginners are very much interested in working with their hands.
Finally, play in terms of both free -play and dramatic play
Ill
provides another means for an effective teaching procedure. Play is
especially helpful in bringing home lessons on the level of the beginners'
comprehension, if it is done in such a way as to belong to their world of
reality.
Christian education for the beginners, then, must be thought
of as it has been discussed above. However, the aspects covered in
this thesis do not, by any means, exhaust all the aven ues for teaching
and training beginners. At any rate, it may be safely said that the as
pects which have been considered are vital in leading the beginner to
Christ the Savior, and in establishing him in the Christian faith.
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